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Make plans to set themselves up for the best possible reading lives, and put plans into action.  
Choose to read as if books are gold.  
 



Modifications and Adaptions:  For guidelines on how to modify and adapt curricula to best meet the needs 
of all students, instructional staff should refer to the following link – https://goo.gl/an7Zab.  Instructional 
staff of students with Individualized Education Plans (IEPs) must adhere to the recommended 
modifications outlined in each individual plan. 
 
Choose books that are right for them and to monitor as they read, so they can spend their time reading 
lots of books with accuracy and comprehension.  

 
Set clear reading goals and track progress toward those goals.  
Draw on their reading interests to create systems for finding and sharing books within a community of 
readers.  
Develop partnerships that support their reading.  
 
 
 

https://goo.gl/an7Zab


  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Reading: Informational Text  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding words. 
a. Identify and know the meaning of the most common prefixes and derivational suffixes.  
b. Decode words with common Latin suffixes.  
c. Decode multisyllable words.  
d. Read grade-appropriate irregularly spelled words.  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as 
necessary. Writing  
Text Types and Purposes  
NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence.  
W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons.  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  

 



W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings.  
L.3.5. Demonstrate understanding of word relationships and nuances in word meanings.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  



 
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How does knowing yourself as a 
reader help to improve reading 
skills?  

2. How do I build a relationship with a 
book/story and what do I do when 
meaning breaks down?  

3. How can my reading partner and I 
help each other to become better 
readers?  

  
Enduring Understanding  

1. Readers are aware of the kinds of books they like to 
read and the environment that promotes their best 
reading. They apply strategies to find ―just right‖  
 books and improve their reading stamina.  

2. Readers read with – their minds on fire and allow 
books to matter. They are active readers who are 
cognizant of when meaning has been lost and apply 
comprehension strategies to regain the meaning of 
the story.  

3. Reading partners act as a cheerleader for each other, 
discussing the formation and acquisition of reading 
goals, and help with the achievement of these goals.  

4. Reading partners discuss the books they are reading. 
Retelling leads partners to dig deeper into stories, 
share thoughts and feelings, and discuss characters 
and their role in the story.  

  
Suggested Activities  
Session 1:  
Teaching Points  
Readers find ways to set themselves up so their reading can be fantastic  
Readers don’t just read books; readers also build reading lives  
Connection: Welcome students to their new library. Then name the importance of preparation to be at 
one’s best. Then students will turn and talk about one time when reading went really well for them or 
when reading was the worst for them (they can learn a great deal from the worst moment as well) 
Teaching: Dramatize the way you do what you hope the students will do. Set-up, telling kids’ their job; 
demonstrate in a step-by-step way; then de-brief  
Active Engagement: Make a plan to set up a successful reading life both inside and outside of the 
classroom that include reading spots and specific goals  
Link: Read in pre-set reading groups  
Conferring and Small Group Work: F&P assessment  
Share: Their work from today and implications for future reading work (“My Reading Life” folders)  
   



Session 2:  
Teaching Points:  
Readers choose their relationship toward reading  
Readers can decide whether to read like curmudgeons - or readers can choose to read as if books are 
gold  

 
Connection: Share sketches and talk about the reading place set up at home and whether you were 
able to do a whole lot of reading. Ask if they know what a curmudgeon is and discuss its meaning and 
examples. Review how yesterday they discussed when reading made them feel bored or frustrated and 
realize they may have been acting like curmudgeons  
Teaching: Read Each Kindness in a disengaged way, to illustrate to children how a curmudgeon reads 
books…overdo it and have fun  
Active Engagement: Continue reading Each Kindess in duos, reading to each other with  
disengagement. Next, read a few lines of the text aloud as if were gold. The students then read this way 
in their duos. Introduce ‘To Make Reading the Best It Can Be, I Will…” anchor chart, add the new idea 
‘Read books like they’re gold’ to it.  
Link: Invite students to recall a time when reading was special, urging them to make all their reading 
match this memory  
Conferring and Small Group Work: F&P assessment; Strategy lesson on fluency 
Share: Model how to fill in a reading log; reflect on the data they’ve recorded  
   
Session 3:  
Teaching Point:  
Readers don’t just pluck any book off a shelf and settle down with it  
Readers test books, looking at them carefully, opening them up and reading a few lines, asking 
themselves, ‘Is this book just right for me?’  
Connection: Using Goldilocks as an example, connect the previous day’s talk about making reading a 
bigger part of our lives and the importance of being able to make good choices.  
Teaching: Explain that readers test a book by reading some of it and then assessing the experience.  
Use a child as an example to show whether a book is just right, recording on a chart (Signs to Watch for 
When Choosing a Book) clues that readers use to determine this. Guide the next steps in book testing, 
suggesting they give it one more time before giving up. Discuss things you noticed about one student’s 
experience that are transferrable to their own.  
Active Engagement: Still using the same student as he tests another within-reach book, have students 
observe his reading and then share their observations with partners; add the observations to the chart. 
Link: Remind them of yesterday’s resolution to make reading special. Invite them to choose books that 
are just right as a step toward achieving those resolutions this school year.  
Conferring and Small Group Work: F&P assessment; help resistant readers find just-right books 
Share: Demonstrate how to share aloud a favorite reading passage; then students read it to themselves 
and then partners. Add ‘Check that books are just right-within reach’ to the anchor chart ‘To Make 
Reading the Best It Can Be, I Will…”  
   



Session 4:  
Teaching Point:  
Researchers have found that if a persona wants to get really good at something, that person needs to set 
clear goals and to keep track of her progress toward those goals.  
Connection: Remind students about the importance of setting themselves up for a great reading year. 
Teach them that when you suggest they do something, you mean it. Turn and talk about whether you are 
reading more than ever, and if not, what you might do to change that. Follow-up on the previous 3 
initiatives.  

 
Teaching: Discuss how to show reading progress when it’s often invisible. Look for students who signal 
to their reading logs, suggest that the logs can be one way to track readers’ progress. Review your 
personal reading log, searching for a pattern or habit to help you improve. Summarize so that student’s 
understand and retain the point that the logs are a tool and not just ‘for show’ and to be ‘filled in’.  
Active Engagement: Have students study your log again, looking for patterns that might need attention. 
Then students should study their own reading logs, noticing patterns about themselves. Suggest that 
they turn and talk about what they discovered. Remind students of the need to be self-reflective about 
their reading habits and behaviors.  
Link: Remind students that logs are yet another tool that readers use to meet goals. They should be 
using post-it notes to track the number of pages read. Add ‘Study my reading patterns and set new goals’ 
to the anchor chart ‘To Make Reading the Best It Can Be, I Will…”  
Conferring and Small Group Work: F&P assessment; help students read for more volume & identify 
what is preventing students from reading more  
Share: Have students complete Reading Log. Reveal and discuss the “Reading Fast, Strong, and Long!” 
chart. Distribute bookmarks with the same advice and have them re-read and discuss, choosing one to 
implement.  
   



Session 5:  
Teaching Point:  
Let’s work together to answer the question, ‘What are some systems that can help the readers in this 
class find really great books?’  
Connection: Share a story illustrating how one student created a buzz around a book for another 
student, friends can be good sources for books.  
Teaching & Active Engagement: Discuss systems other students have designed for promoting great 
books; setting the stage for them to share their own ideas. Create a “Finding Great Books” chart. Have 
students participate in a whole-class conversation and share ideas for the systems they can develop to 
help each other locate great books. Record all suggestions on the chart.  
Link: Summarize their ideas and have the students put their ideas into action. Remind students that what 
they’ve learned to do today is something they can do always in their reading lives. Add ‘Set up systems 
for finding/sharing great books’ to the anchor chart ‘To Make Reading the Best It Can Be, I Will…” 
Conferring and Small Group Work: F&P assessment; teach in response to what students do as they 
are reading  
Share: Demonstrate how to introduce and create a buzz for themselves, not just for others using a 
favorite book of your own. Point out what you did that students can do on their own, with their own books, 
always.  
   
Session 6:  
Teaching Points:  
Readers can read and talk about books with another person, it’s like having a traveling companion.  
Reading partners can make your reading a whole lot better for one another.  
Connection: Tell the story of a time when traveling with a friend enriched a visit; turn this into 
a metaphor for reading with a partner. **Be sure the read Getting Started**  

 
Teaching: Have a student interview you while students observe how that student is interviewing you and 
the questions being asked, nothing things they could do as well. Display the chart titled “Questions to Ask 
to Get to Know a Reading Partner”. With your partner demonstrate how to conduct a good interview and 
how to be a good interviewee with their partners. Students will notice three things the interviewer did, 
things that they can do too. Then ask the interview to list what she hoped students saw her doing. Create 
a “Tips for Interviewing a Reader” chart.  
Active Engagement: Students will interview their partners, following the demonstration they observed. 
Coach students while interviews are going on. Emphasize the transferable aspect of this, highlight the 
importance of probing follow-up questions.  
Link: Students should fill out their logs and read with the awareness that they’ll talk about their logs and 
books with their new partners.  
Conferring and Small Group Work: F&P assessment; coach partnership interviews  
Share: Celebrate the bend by reading aloud a passage to a partner with fluency and expression using 
the Narrative Reading Learning Progression Fluency strand as a guide; open the classroom library and 
ask partners to select books together  
See Teacher Notes  



  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
- Digital Resources  
www.heinemann.com  
(see p. xv to access digital resources)  
- Anchor Chart Notes  
- Project read lessons  
- www.kidsbookshelf.com  
- www.spaghettibookclub.com  

  
21st Century Skills  
NJ: 2014 SLS: 21st Century Life and Careers  
NJ: All Grades   
Career Ready Practices  
Career Ready Practices  
CRP1. Act as a responsible and contributing citizen and 
employee.  
  
CRP2. Apply appropriate academic and technical skills.  
  
CRP4. Communicate clearly and effectively and with reason.  
  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
  
CRP12. Work productively in teams while using cultural 
global competence.  

   
Copyright © State of New Jersey, 1996 - 2016.  

  
Teacher Notes  
Session 6  
Chapter 1 in Stone Fox needs to be completed prior to Session 7  

Atlas Version 8.2  
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Proficiency / Objectives Readers 
Will:  
Give themselves comprehension checks as they read, asking themselves questions to make sure they 
understand what is going on in their books.  
Make movies in their mind and/or collect information.  
Make predictions as they read and reexamine those predictions in light of new information.  
Make higher-level predictions.  
Make predictions that not only tell the main things, but include details about how those things might 
happen.  
Retell the story using summary and synthesis.  
Utilize strategies to lift the level of their reading.  
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  

 



RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole. RL.3.5. Refer to parts of stories, dramas, and poems when writing or speaking about a text, 
using terms such as chapter, scene, and stanza; describe how each successive part builds on earlier 
sections. Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding words. a. 
Identify and know the meaning of the most common prefixes and derivational suffixes.  
b. Decode words with common Latin suffixes.  
c. Decode multisyllable words.  
d. Read grade-appropriate irregularly spelled words.  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  

 



SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening. L.3.3. Use knowledge of language and its conventions when writing, 
speaking, reading, or listening. Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

1. How does knowing yourself as 
a reader help to improve 
reading skills?  

2. How do I build a relationship 
with a book/story and what do 
I do when meaning breaks 
down?  

3. How can my reading partner 
and I help each other to 
become better readers?  

  
Enduring Understanding  

1. Readers are aware of the kinds of books they like to read 
and the environment that promotes their best reading. 
They apply strategies to find ―just right‖ books and 
improve their reading stamina.  

2. Readers read with – their minds on fire and allow books 
to matter. They are active readers who are cognizant of 
when meaning has been lost and apply comprehension 
strategies to regain the meaning of the story.  

3. Reading partners act as a cheerleader for each other, 
discussing the formation and acquisition of reading goals, 
and help with the achievement of these goals.  

4. Reading partners discuss the books they are reading. 
Retelling leads partners to dig deeper into stories, share 
thoughts and feelings, and discuss characters and their 
role in the story.  

  
Suggested Activities  
Session 7  



Teaching Points:   

 
Readers stop often to think as they read  
Readers don’t just talk to partners; they talk to themselves, too!  
Connection: Using the Tin Man from the Wizard of Oz, suggest that readers sometimes get rusty too. 
Teaching: Display “Readers Give Themselves a Comprehension Check by Asking…”; Set students up to 
list as you read Stone Fox, anticipating that soon they’ll give themselves a comprehension check by 
asking a few key questions; Demonstrate the way you ask yourself the first of the comprehension check 
question; initially answering wrong, then self-correcting to show how to do this well.  
Active Engagement: Progress to more questions after more reading, coach students to ask as well as 
to answer these questions. Review how to assess your understanding of a book by giving yourself a 
comprehension check.  
Link: Remind students that some will choose new books, some will reread, and others will read forward. 
Set students up to give themselves comprehension checks when the reach the ends of chapters; review 
the “Readers Give Themselves a Comprehension Check by Asking…” chart.  
Conferring and Small Group Work: Teach timelining to hold onto the sequence of the book; link 
chapters by teaching them cause and effect  
Share: Have students give each other comprehension checks, reminding them that showing interest and 
asking follow-up questions will cultivate better conversation.  
See Teacher Notes  
   



Session 8  
Teaching Points:  
Expert readers always think to themselves, ‘What mind-work does this text want me to do?’  
Fiction texts sometimes signal for readers to make a movie in their minds as they read, and other times 
signal for readers to list, or collect, information as they read.  
Connection: Explain that for the next few weeks, you’ll be teaching students how to tackle the  
intellectual work of reading, how to turn their brains on higher during reading; review the “Readers Give 
Themselves a Comprehension Check by Asking…” chart  
Teaching & Active Engagement: Explain how texts signal for either envision or collecting information; 
read-aloud from Stone Fox and have students recognize the cues from the text about when the make 
mental movies and when to collect information; change tone to switch your stance as a reader; discuss 
that the text sometimes cues readers to envision and sometimes cues readers to do other work  
Link: To truly comprehend a story, students need to turn their minds on – knowing when to envision and 
when to collect facts; reveal the new anchor chart “Readers Understand a Story by…”; have students jot 
whatever they notice as they both envision and collect information today (E & CI)  
Conferring and Small Group Work: Determine where students are in the learning progression; 
envisioning in bare-bones ways vs. strong envisioners  
Share: Envisioning work with each other; remind them that readers often revise their mental pictures as 
they keep reading; have students use the ‘Envisioning/Predicting’ strand of the learning progression to 
life the level of their sketches.  
See Teacher Notes  
   
Session 9  
Teaching Point: When readers understand a story well, they often think, ‘What will happen next?’  
Connection: Tell the class a story that illustrates the importance of prediction to story comprehension  

 
Teaching & Active Engagement: Read aloud from Stone Fox to demonstrate that readers use a grasp 
of what has happened so far to predict what might come next; have students recall the big things that 
have happened in Stone Fox up to the stopping point and record the responses; have the class make 
predictions about Stone Fox, then explicitly teach them to lift the level of their predictions; ask partners to 
share their predictions; point out one prediction that contains the characteristics of an effective prediction 
Link: Remind students to draw on their repertoire of ways to understand a story, including making a 
prediction to carry forward as they read. Discuss that incorrect predictions are ok, though they sometimes 
signal that readers should read more attentively; Add ‘prediction what will happen next, based on…’ to 
the anchor chart “Readers Understand a Story by…” anchor chart  
Conferring and Small Group Work: Help students make evidence-based, specific predications; use the 
“Envisioning/Predicting” strand of the Narrative Reading Learning Progression to self-assess.  
Share: Have students compare their predictions with the expectations of the “Envisioning/Predicting” 
strand of the Narrative Reading Learning Progression; emphasize the expectation that third-graders 
predict why something will happen.  
See Teacher Notes  
   



Session 10  
Teaching Points:  
Expert readers draw on important specifics, so the predictions not only tell the main things, but also 
include details on how some of those things might happen.  
Small details carry big meanings.  
Connection: Discuss predictions from last nights homework; what did students do to make strong ones.  
Point out that the stronger predictions were grounded in details.  
Teaching: Explain that your modeling is what is expected from fourth-graders; return to where you left off 
in Stone Fox and model not just what will happen, but how; discuss all that we considered while 
predicting not only what might happen, but also how.  
Active Engagement: Students will make “how” predictions as you read on in Stone Fox  
Link: Remind students of the mind-work of reading…envisioning, paying attention to details, and making 
predictions; review the “Readers Understand a Story by…” anchor chart.  
Conferring and Small Group Work: Supporting strong and struggling predictors  
Share: Give examples of good predictions and have students select and discuss a time when their 
own predictions work was good; support students to not only talk about the quality of their predictions, 
but also to use those predications as jumping-off places for talking about texts. See Teacher Notes  
   
Session 11  
Teaching Point: Readers often retell books as a way to lay the story out for themselves, so the can read 
on, thinking about how the new part fits with the old.  
Connection: Use a TV show to illustrate how a brief retelling of what has previously happened provides 
a helpful orientation and ultimately leads to better understanding.  
Teaching: Demonstrate one way to retell a book, pace out a timeline for Stone Fox; point out that you 
take big steps through the timeline of events, retelling only the important ones; review what you’ve done 
in a way that is transferable to other days and other texts  

 
Active Engagement: Students will practice retelling a story to their partners, helping them recollect the 
important parts of the story in steps.  
Link: Remind students that retelling the storyline to themselves is a way to warm themselves up for 
reading, and to set themselves up to connect new parts with previous ones; add ‘retelling the BIG parts 
of their book that they’ve previously read’ to the “Readers Understand a Story by…” anchor chart  
Conferring and Small Group Work: Teach struggling students to retell sequentially to retell across their 
fingers and to recall the events in their books to flip through earlier parts; have students who retell with 
too much detail to retell to bring out meaning  
Share: Explain how adding your thinking lifts the level of your retelling; discuss and record on the chart  
“Thought Prompts for Retelling”; jot an important part from your book, turn and talk about it.  
   



Session 12  
Teaching Point: When readers sometimes get a chance to talk over a book with a reading friend, then 
even when the friend isn’t there, they read as if they are.  
Connection: What are you working on as a reader? The hope is that you actually are working on things 
as a reader.  
Teaching & Active Engagement: Have students compile a list of things they’ve already done with 
reading friends or have imagined doing; make suggestions that can be added to the list; continue to work 
with partners; generate a class chart of options titled “Ways Partners Can Work Together to Lift the Level 
of Each Other’s Reading Work”  
Link: Have partners make a plan for the kinds of things they will do during their reading time to prepare 
for their partner conversations; have the use Post-its so they can flag parts worthy of sharing and jot 
notes to prepare for their conversations  
Conferring and Small Group Work: Support the preparations that students will do to get ready for their 
conversations; prompt and model using hand gestures to get the partners to say more  
Share: Use the ‘Retelling/Summary/Synthesis’ strand of the Narrative Reading Learning Progression and 
review it with each other; have partners take turns retelling what they read to each other with the 
progression in hand  
  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
-www.heinemann.com (see p. xv 
to access digital resources) - 
Anchor Chart Notes  
- Project read lessons  

  
 21st Century Skills  

  
Teacher Notes  
Session 7  
Stone Fox – Use passage from Chapter 2, pp. 11-13 in this session; read through the bottom of p. 13 
prior to session 8  
   
Session 8  
Stone Fox – Use passage from Chapter 2, pp. 13-17 in this session; read through the end of 
Chapter 4 prior to session 9  
   



Session 9 Stone Fox –Read through Chapter 5, p. 40, up to through the paragraph ending “I don’t 
know. But I will. You’ll see.” prior to session 10.  
   
Session 10  
Stone Fox –Read through the end of Chapter 5 prior to session 11.  
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Proficiency / Objectives  
Readers will:  
Move from being a good reader to a great reader.  
Use a repertoire of strategies to figure out the meaning of hard words.  
Decode words using context clues in the text.  
Use contextual clues to make sense of figurative language.  
Ask questions and question the characters' actions and motivations.  
Gather information from text to understand the author's purpose.  
Celebrate their reading with their peers by creating a piece of writing from their memories of Stone Fox 
and Unit 1.  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding words. a. 
Identify and know the meaning of the most common prefixes and derivational suffixes.  
b. Decode words with common Latin suffixes.  
c. Decode multisyllable words.  
d. Read grade-appropriate irregularly spelled words.  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  



 
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings.  
L.3.5. Demonstrate understanding of word relationships and nuances in word meanings.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How does knowing yourself as 
a reader help to improve 
reading skills?  

2. How do I build a relationship 
with a book/story and what do 
I do when meaning breaks 
down?  

3. How can my reading partner 
and I help each other to 
become better readers?  

  
Enduring Understanding  

1. Readers are aware of the kinds of books they like to read 
and the environment that promotes their best reading. 
They apply strategies to find ―just right‖ books and 
improve their reading stamina.  

2. Readers read with – their minds on fire and allow books 
to matter. They are active readers who are cognizant of 
when meaning has been lost and apply comprehension 
strategies to regain the meaning of the story.  

3. Reading partners act as a cheerleader for each other, 
discussing the formation and acquisition of reading goals, 
and help with the achievement of these goals.  

4. Reading partners discuss the books they are reading. 
Retelling leads partners to dig deeper into stories, share 
thoughts and feelings, and discuss characters and their 
role in the story.  

  
Suggested Activities  
Session 13  



Teaching Point: Each person in this room can become a great reader, but it takes resolve.  

 
Connection: Becoming a skilled reader takes work – and grit; revisit marathon runners  
Teaching: Model being a reader without grit, have students be researchers; display ‘Reading Grit Test’ 
for students to follow along with; display and discuss the ‘Grit Scale’  
Active Engagement: Students will self-assess using the grit scale  
Link: Students will score their grit test; remind them that this can go up, and encourage them to listen to 
the voice in their head that takes note of how gritty they are  
Conferring and Small Group Work: Build on the work you’ve started with a group from a previous 
session; monitor students to be sure they are working toward specific reading goals  
Share: Students will complete the last part of the grit test and then talk with a partner about what they’re 
noticing about themselves as readers; share goals they’ve set for themselves; have them make a plan to 
reach the goal.  
See Teacher Notes  
   
Session 14  
Teaching Points:  
Readers never give up; they don’t take a detour from the trail of the story.  
Readers try one strategy and then another to figure ou the hard word.  
Connection: Tell an anecdote about a time you chose between avoiding or confronting a challenge 
Teaching: Demonstrate how to tackle a new word (using Stone Fox), using several strategies; start a list 
of word-solving strategies; start a “Readers Climb the Hurdle of Hard Words by…” anchor chart  
Active Engagement: Have students try these strategies using a Stone Fox excerpt that contains a lot of 
challenging words  
Link: Students shouldn’t just pass by tricky words, they meet them head on; readers use all they know to 
figure out how to pronounce and define a tricky word  
Conferring and Small Group Work: Use multiple sources of information when reading a tricky 
word Share: The strategies they used to figure out their tricky words with their partners See 
Teacher Notes  
   



Session 15  
Teaching Point:   
Readers need to say to themselves ‘Hold on!’ and figure out the hard words.  
Authors sometimes leave clues to help readers figure out the tricky words.  
Connection: Sing the first verse of “The Star Spangled Banner”; discuss it’s meaning, highlighting that 
it’s all too easy to fly past new words, not noticing them.  
Teaching: Explain synonyms, antonyms, and explanations; list possibilities on chart paper “Clues 
Authors Leave Readers to Solve Tricky Words”; read aloud from Stone Fox and demonstrate the process 
of determining which kind of clue the author has used  
Active Engagement: Students will think about the sort of clues the author has left to figure out the 
meaning difficult words in a passage; use Post-it notes for GSAE (gist, synonym, antonym, explanation); 
students use Stone Fox to practice finding a word’s meaning using a different kind of clue  
Link: Review the work of the day; using contextual clues should now be part of their word-solving 
repertoire; add ‘Searching for clues to figure out what words mean’ to “Readers Climb the Hurdle of Hard 
Words by…” anchor chart  

 
Conferring and Small Group Work: Support word-solving skills (prefixes); support all previously 
learned skills  
Share: Discuss that it’s not only big words that interfere with meaning; add ‘Using context clues to 
figure out prounouns’ to “Readers Climb the Hurdle of Hard Words by…” anchor chart See Teacher 
Notes  
   
Session 16  
Teaching Point: When readers com upon a confusing expression in a text, their job is o use all they 
know about what has been going on to figure out what the expression might mean  
Connection: Share an anecdote that uses an expression or figurative language with which most 
students will be unfamiliar; explain that there is confusion because it doesn’t make literal sense; with 
figurative language you need to figure out what the expression might mean  
Teaching: Explain that the challenge is things need to be read metaphorically, not literally; review in a 
way that makes sense to students; let students know that it’s okay to be confused as they read more 
complex texts  
Active Engagement: Work with partners with excerpts from Stone Fox  
Link: As texts become more complex; use contextual clues to figure it out; add ‘Working out figurative 
language phrases’ to “Readers Climb the Hurdle of Hard Words by…” anchor chart  
Conferring and Small Group Work: Review and combine earlier learned strategies; coach individual 
students’ needs  
Share: Practice fluency and rhythm with a shared reading of a familiar song; create a new verse 
with nonsensical pauses, sing the song according to the new (failed) rhythm; connect to reading 
because reading with rhythm is an important way to make a text make sense See Teacher Notes  
   
   
Session 17  



Teaching Points:   
Texts don’t signal only for readers to envision or list or predict.  
Readers must muse over possible answers, rereading and rethinking.  
Connection: Hook the new teaching point into what students have already learned about envisioning 
and prediction, you keep that earlier learning active in their brains while also giving them a new starting 
point  
Teaching: Revisit a passage from Stone Fox where readers are nudged to ask questions; model how to 
mull over the answers; rereading earlier parts of the text and rethinking the character’s motivations; 
highlight the strategy you used so that it’s transferable to the students  
Active Engagement: Students will work in groups with a new Stone Fox passage replicating what was 
just modeled; offer guidance on how to proceed; listen and coach as needed; have groups share its 
process and thinking; review what you and the class did, outlining how the steps that were followed led 
to rich thinking  
Link: Students will read and do the work the text asks of them  
Conferring and Small Group Work: Support students who overidentify with characters; push stronger 
readers to question more deeply  

 
Share: Discuss that most readers often look back to predict when encountered with a surprising part; 
turn and talk about the descriptions or scenes that came earlier in the book to help clarify the “huh?”; 
actively coach during partners’ talk  
See Teacher Notes  
   
Session 18  
Teaching Point: Knowing that authors do things on purpose, readers gather information from the text to 
try and answer that question.  
Connection: Use a brief story to connect the work students did in the previous session with what you will 
teach them today  
Teaching: Authors purpose is an important question the demands a thoughtful response – of different, 
possible answers; remind students to look back to gather information; model how you use information to 
generate different possible answers to your big question  
Active Engagement: In small groups students will use their grit and information from the text to generate 
possible answers about the author’s purpose in Stone Fox; coach into the work the groups are doing; 
highlight students’ progress  
Link: Use Post-its marked ‘AP’ for places where you were considering author’s purpose; talk about these 
parts with your partner  
Conferring and Small Group Work: Help struggling students get started with the questioning process; 
support stronger student in lifting the level of their questioning  
Share: Reflect on how far students have come as readers  
See Teacher Notes  
   



Session 19  
Teaching Point: Readers celebrate what they've learned  

• Listen to the final chapter of Stone Fox  
• Remember preselected sessions of pivotal scenes  
• Record and share memories of Stone Fox  
• Record and share memories of Unit 1  
• Decorate their reader’s notebooks so that they are their own  

  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  

  
 21st Century Skills  

www.heinemann.com (see p. xv to 
access digital resources) - Anchor 
Chart Notes  
- Project Read lessons  

 

  
Teacher Notes  
Session 13  
Stone Fox – Use passage from Chapter 5, pp. 42-45 in this session (see Conferring and Small-Group 
Work)  
   
Session 14  
Stone Fox – Use passage from Chapter 6, p. 47 in this session (see Teaching) and Chapter 6, p. 51 (see 
Active Engagement); read through the end of Chapter 6 prior to session 15.  
   
Session 15  
Stone Fox – Use passage from Chapter 6, p. 48 in this session (see Teaching), Chapter 6, p. 51-52 (see 
Active Engagement), Chapter 6 p. 54 (see Active Engagement), and Chapter 3, p. 24 (see Share); read 
through the end of Chapter 7 prior to session 16.  
   
Session 16  
Stone Fox – Use passage from Chapter 6, pp. 49-50 in this session (see Active Engagement); read 
through the end of Chapter 8 prior to session 17.  
   



Session 17  
Stone Fox – Use passage from Chapter 5, pp. 43-44 in this session (see Teaching), Chapter 7, pp. 59-60 
(see Active Engagement), Chapter 2 p. 18-19 (see Teaching); read through the end of Chapter 9 prior to 
session 18.  
   
Session 18  
Stone Fox – Use passage from Chapter 9, p. 78 in this session (see Share)  
   
Session 19  
Stone Fox – All of Chapter 10 (see Celebration); Use passage from Chapter 1, p. 4 (see Celebration), 
use passage from Chapter 2, p. 12 (see Celebration)  
**Complete the Post-Performance Assessment (Digital Resources). Note that it may take more than one 
day to complete. **  
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Proficiency / Objectives Readers 
will:  
Ask, “What’s the mystery here?” and “Who is the crime solver” once they realize that a book is a mystery. 
Pay close attention to story details that might be clues and then use those clues to solve the mystery.  
Think back about each character to consider if he or she might be a suspect.  
Take action and use strategies when they come to tricky parts of books or start new books that feel 
tricky.  
Investigate the inquiry question, “When a reader writes skillfully to think more about reading, what would 
that writing look like?”  
Work with their reading “co-detective” (partner) to discuss ideas and solve mysteries.  
Use strategies to remember what they’ve already read, to hold onto the story as they read on when tackling 
long books.  
Think about the main event and small details that really matter at the end of chapters.  
Investigate the questions, “What’s the same across all mysteries? How do mystery books 
go?” Use their knowledge of how a book is apt to go to help him or her read differently. Look 
for suspects, crime solvers, clues, and other things specific to mystery books.  
   
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RL.3.4. Determine the meaning of words and phrases as they are used in a text, distinguishing literal 
from nonliteral language.  



Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  

 



NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
a) How do mystery readers read for clues?  
b) When they read more than one book in a 
mystery series, how do readers use the fact that 
they can expect the story to go in a certain way?  
c) How do mystery readers learn life lessons 
from the books they read?  
How do readers tackle unfamiliar vocabulary?  

  
Enduring Understanding  

1. Readers identify the main problem, grow 
ideas about characters, and step into the 
shoes of the detective.  

2. Readers pay special attention to the setting 
and new characters that each book in a 
series introduces.  

3. Readers slow down their reading and pay 
attention to the choices that characters make 
and associate them with the characters’ 
beliefs and morals.  

4. Readers adopt vocabulary relevant to 
mysteries (i.e. detective, sleuth, witness, red 
herring) for use in their discussions.  

  
Suggested Activities  
Session 1:  
Teaching Point:  
Once a reader realizes that a book is a mystery, that reader first asks, “What’s the mystery here?” 
and then asks, “Who is the crime solver?” Connection:   
-Pretend something went missing in the classroom and recruit students help to solve the problem to 
introduce the new unit.  
Teaching:  



 
-Demonstrate how you note that the book is a mystery using the read aloud and after that, you draw 
on all you know about solving mysteries to help you start reading the book. Active Engagement:  
- Give students a chance to preview their own mysteries, asking the questions that mystery 
solvers always ask  
- Call readers back and highlight some of what you’ve heard. Link: - Set children up to fill out 
their logs, set a goal, and begin reading. Conferring and Small Group Work:  
- Remind students to read vigilantly to notice information and model how to use intonation to 
bring books to life  
- Guided reading, small groups and/ or conferences (you may want to gather readers on the 
same series) - Mid-Workshop: Identifying the Mystery and Thinking More about the Crime Solver. 
Share:  
- Give students an opportunity to share what they notice from the start of their mystery books 
See Teacher Notes  
   
Session 2:  
Teaching Point:   
Mystery readers try to solve the mystery before the crime solver does. To do this, mystery readers pay 
close attention to the story details that might be clues and then use those clues to help them figure out 
the mystery, to predict the solution. Connection:  - Dress the part of a detective and then share that you 
don’t need a detective outfit to read a mystery, but you do need to be a detective to solve the mystery 
alongside the crime solver.  
Teaching  
- Invite readers to think along with you as you go back to a key spot in the class read-aloud and 
reread, puzzling over details that might be clues. Active Engagement: - Practice the work of reading as 
crime solvers, on high alert for clues and what they mean. To do this, reread a bit of the read aloud. 
Also, push partnerships to use clues to make predictions.  
- State the best detectives think about a few different possibilities for what a clue might mean. 
Link:  
- Remind students that they need to read on high alert, aware that anyone or anything could be 
suspicious.  
Conferring and Small Group Work:  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Keeping Track of More Than One Possible Suspect Share: -Discuss details 
that could be clues and the predictions they made with their partner. See Teacher Notes  
   
Session 3:  



 
Teaching Point:When reading a mystery, the only way readers can predict, the only way they can think 
forward so as to figure out who did the crime is to think backward. Mystery readers pause and think back 
about what they know about each character to consider, “Might he be a suspect? Might she?” 
Connection:   
- Channel students to study the “Envisioning/Predicting” strand  
- Share expectations for 3rd grade predictions  
Teaching  
- Demonstrate how to consider a suspect’s opportunity and motive as a means to support stronger 
prediction work  
Active Engagement:  
- Use the class read aloud to support students in analyzing suspects’ motives and opportunities - 
Encourage student to bring the info they glean about suspects’ motives and opportunities into their 
predictions about who did the crime Link:  
- Remind students of the teaching point and rally them to get started with independent reading 
Conferring and Small Group Work:  
- My choose to support patterns of evidence and/or coaching into envisioning,  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Meeting New Characters: Everyone’s a Possible Suspect Share:  
- Revising or confirming first predictions  
See Teacher Notes  
   
Session 4:  
Teaching Point:   



You will come to tricky parts of books – or start new books that feel tricky. When you notice a text that 
feels tricky, you cannot just sit back and do nothing. You need to take action and use strategies to 
deal with the problem! Connection:   
-Think about a time something outside of school was tricky for them, and then to think about what they 
did to deal with the challenge  
Teaching/Active Engagement:  
- Emphasize that mysteries-like any other book- have tricky parts. Ask children to think and talk 
about what they think is tricky about mysteries.  
- Then show students examples and challenge the class to help those two students by “inventing” 
strategies to figure out the tricky parts. Have half the class to help one reader and half the other.  
Distribute a passage from the class read aloud to help students invent and test strategies. 
Link:  
- Congratulate readers on helping invent strategies. Have them think about their own challenges 
and what they can do about those.  
Conferring and Small Group Work:  
- Provide extra support with word solving.  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Reread With a Clear Purpose  

 
Share: - Share how one reader invented a strategy to figure out a tricky part of a mystery. Invite others 
to share.  
   



Session 5:  
Teaching Point:  
The question we’ll be exploring is this: When a reader writes skillfully to think more about reading, 
what would that writing look like? Connection:   
-Bring to mind the detectives from the read-aloud to suggest that readers jot quick notes and use them to 
gather info about their mystery.  
Teaching/Active Engagement:  
- Introduce and share the jot notes the “adults” created about the class read-aloud to model how to 
grow thoughtful ideas  
- Using the read-aloud, suggest kids to try to take the kind of notes that the “adult” did with their 
partner  
- Converge 2 partnerships to study copies of the writing about reading  
- Debrief and highlight what children have learned from the inquiry and co-create the class chart 
“Ways to Strengthen Writing about Reading” Link:  
- Send students off to read, explaining that they will be writing about their reading and meeting up 
with partners later  
Conferring and Small Group Work:  
- Check in on students plans for writing, and reassess to move readers up levels of text difficulty  
- Guided reading, small groups and/ or conferences - Mid-Workshop: Students Pause to Check on 
Their Jots Share:  
- Use their jots to discuss ideas  
See Teacher Notes  
   
Session 6:  
Teaching Point: Just as great detectives usually don’t work alone and often depend on a partner to 
solve crimes, great readers of mysteries also depend on a partner to discuss theories and solve 
mysteries. Connection:   
-Share that when you were reading last night you noticed that most great detectives work with a partner 
to solve the mystery.  
- Show a few examples of kid detective teams from literature  
Teaching  
- Have students study partnership moves as you model a co-detective partnership with a student 
Active Engagement: - Have partners share what they noticed you did with your co-detective. After 
harvesting their observations, suggest a few key things for co-detective reading partners to do together. 
Link:  
- Set students up to make a plan for how they will work with their co-detective today Conferring 
and Small Group Work:  

 



- check in on students’ fluency, comprehension, identifying pronoun references, and supporting 
strong partnerships  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Partners Can Practice Reading Fluently Together Share:  
- Guide students to cite the text as they discuss their thinking  
See Teacher Notes  
   
Session 7:  
Teaching Point:   
If your mystery is a loooong book- if any book seems long – it helps to have strategies for 
remembering what you’ve already read, which will help you hold onto the story as you read on. 
Sometimes readers pause at the ends of chapters to think, “What’s the main event that happened? Are 
there small details that really matter?” Connection:   
- Confess that you sometimes lose track of what’s going on in a mystery. Suggest that this 
happens to all readers and it helps to use strategies to track and hold onto the mystery.  
Teaching  
- Show a timeline of a few chapters of the read-aloud that includes a major event or two and a few 
key details for each chapter.  
- Use the end of chapter 4 to model how to retell the main events. Ask students to help you finish 
the  
retell  
Active Engagement:  
-Direct students to take out their own books and start retelling silently. Encourage them to practice jotting 
Link:  
- Remind students of the retelling work  
- Review strategies for “getting” the mystery that the class has learned so far. Have partners share 
what they will work on today  
Conferring and Small Group Work:  
- Support students struggling with Bend I work and/or take stock of reading volume  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Quick Goal Setting to Support Volume and Stamina Share:  
- Partners practice retelling  
See Teacher Notes  
   
Session 8:  
Teaching Point:  
We will start a giant investigation into mystery books. We’ll think about mystery books and ask, “What’s 
the same across all mysteries? How do mystery books go?” Connection: - Discuss how the students 
have been learning about the genre of mystery books and let them know that they have come up with 
theories. Explain that now they need to test those theories. Teaching:  



 
- Explain that to test a theory about all mysteries, it is important to read a bunch of 
mysteries, seeing whether the theory holds true across books.  
- Read aloud a very short primary-level mystery to test the theory Active Engagement:  
-Set readers up to listen to the rest of the mystery with their own theories in 
mind -Partner share about whether their theories held true in the read aloud 
Link:  
- Send students off to continue raising and testing theories Conferring and Small Group 
Work:  
- Guided reading, small groups and/or conferences  
- Support investigations and ongoing reading work  
- Mid –Workshop: Using Whole-Class Voiceovers to Keep Investigations on Track Share:  
-Students share what they found from reading several short mysteries while you got their observations 
See Teacher Notes  
   
Session 9:  
Teaching Point:  
Once a reader figures how a kind of book is apt to go, that knowledge helps the reader read differently. 
For example, the reader who knows there are places in a mystery where people act in suspicious ways, 
look out for suspicious ways, looks out for suspicious behavior. Your knowledge of how mysteries tend 
to go will give you almost a ‘Look-for List’ that channels you to look for specific things at the start of a 
mystery, in the middle of a mystery, and at the end of mysteries. Connection: - Remind students of 
yesterday’s work and ask what do all mysteries have in common. Teaching:  
- Demonstrate how your knowledge of the start of a mystery helps you look for specific things 
as you begin reading a new mystery Active Engagement:  
- Get students involved by gathering advice by posing questions such as “What might a reader 
need to say to himself as he approaches the end of a mystery story?” Link: - Students go off to do 
their own reading with the “Look-for List” in mind. Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- Coach students to remind them of ways to check their own comprehension Share:  
- Reveal and discuss “Look-for List”  
See Teacher Notes  
   



  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  

 
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
www.heinemann.com (see p. xv to access digital 
resources)  
- Anchor Chart Notes  

  
21st Century Skills  
NJ: 2014 SLS: 21st Century Life and Careers  
NJ: All Grades   
Career Ready Practices  
Career Ready Practices  
CRP4. Communicate clearly and effectively and with 
reason.  
  
CRP6. Demonstrate creativity and innovation.  
  
CRP7. Employ valid and reliable research strategies.  
  
CRP8. Utilize critical thinking to make sense of 
problems and persevere in solving them.  
  
Copyright © State of New Jersey, 1996 - 2016.  

  
Teacher Notes  
Prior to Session 1  
-you should have the students complete the pre-assessment. See pages 2-3 (Please note the 
preassessment may not be accessible for kids who are reading well below benchmark, it is 
suggested to read it aloud to those students)  
- you need to gather lots of engaging mystery books at various levels and have already formed 
reading partnerships. (Ideally, you would like to have multiple copies of a book so the partners 
can read and discuss the same book.)  
   
Session 1  
Read chapters 1-2 of the read aloud The Absent Author  
   



Session 2  
Read chapters 3-4 of the read aloud The Absent Author  
   
Session 3  
Prior to the lesson you may spend a day for assessment reviewing the unit pre-assessments with the 
students (see pages 24-25)  
Read chapters 5-6 of the read aloud The Absent Author  
   
Session 5  
Read chapter 7 of the read aloud The Absent Author  
   
Session 6  
Read chapters 8-9 of the read aloud The Absent Author  
   
Session 7  
Read chapter 10 of the read aloud The Absent Author  
   
Session 8  
Prior to the lesson select a short mystery to read aloud in its entirety during today’s minilesson, such as  
Nate the Great and the Phony Clue. You also need several shorter, easier mysteries for students to read 
to test their theories.  
   
Session 9  
Read chapters 20-21 of the read aloud Because of Winn-Dixie prior to session 10  
In place of a full session, they provided ideas and tips for today’s session. Edit the lesson as you see 
best fits your students.  
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Proficiency / Objectives Readers 
will:  
Get help from their reading partners when they run into trouble. Those partners offer positive support and 
suggest specific strategies  
Identify the red herring, a false clue devised by the author to throw readers and detectives off the right 
track.  
Go back and think about the hidden clues they may have missed along the way if they are surprised by 
the solution to the mystery  
Understand that a text will signal when to slow down and read closely, and when to speed quickly 
through the pages  

 
Study one’s own work to consider how to make it even stronger  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text. 
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot. Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RL.3.4. Determine the meaning of words and phrases as they are used in a text, distinguishing literal from 
nonliteral language.  
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RL.3.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of 
stories written by the same author about the same or similar characters (e.g., in books from a series). 
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed. Reading: 
Foundational Skills  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  

Text Types and Purposes  



NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence.  
W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons.  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  

 



L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  
a) How do mystery readers read for clues?  
b) When they read more than one book in a 
mystery series, how do readers use the fact that 
they can expect the story to go in a certain way?  
c) How do mystery readers learn life lessons 
from the books they read?  
How do readers tackle unfamiliar vocabulary?  

  
Enduring Understanding  

1. Readers identify the main problem, grow 
ideas about characters, and step into the 
shoes of the detective.  

2. Readers pay special attention to the setting 
and new characters that each book in a 
series introduces.  

3. Readers slow down their reading and pay 
attention to the choices that characters make 
and associate them with the characters’ 
beliefs and morals.  

4. Readers adopt vocabulary relevant to 
mysteries (i.e. detective, sleuth, witness, red 
herring) for use in their discussions.  

  
Suggested Activities  
Session 10  
Teaching Points: When strong readers run into trouble, they don’t just sit 
around and struggle.  
Strong readers know that when they run into trouble, it is a good idea to get help. And a person’s partner 
is that person’s ‘go to’ helper.  
Connection: Remind students of a conversation the entire class had together around problem solving 
and collaboration.  
Teaching: Describe the situation. A reader is stuck, not able to find clues or a suspect. The reader’s 
partner is then called upon to help, but how? Suggest that partners need to emotionally prop each other 
up and suggest possible strategies. Demonstrate being a good (and a less good) partner for an adult you  



 
recruit from the school. Channel kids to evaluate your partner work. Run through a quick list of other 
possible strategies you could have suggested so that kids won’t all simply repeat your demonstration 
when given a chance to do this themselves.  
Active Engagement: Channel partners to work with partners, helping one to sign on as the reader and 
the other as partner, and recruiting them to role-play and exaggerate. They’ll talk for real later in the 
minilesson.  
Link: Recruit kids for real conversations. One partner talks honestly about the work he or she has been 
doing with mysteries. The other partner aims to help. Add the sticky note ‘Think about how mystery 
books go’ to the anchor chart.  
Conferring and Small Group Work: Support ongoing reading work with quick check-in conferences.  
Support students with their writing about reading.  
Share: Partners offer positive energy and specific strategies  
See Teacher Notes  
   
Session 11  
Teaching Point: Mystery readers know authors use red herrings to throw readers off track, and mystery 
readers don’t let that happen  
Connection: Let the students know that later in the unit they will teach other students all they have 
learned about mystery books. Explain that to sound as expert as possible when teaching them, readers 
need to learn about a special mystery term – red herring  
Teaching: Explain how a red herring plays out in a mystery book. Demonstrate how to spot red herrings 
by thinking back across previous clues. Debrief in a way that highlights how the presence of red herrings 
makes it even more important for readers to read with awareness, ready to think twice when clues 
present themselves.  
Active Engagement: Set up readers to listen to a snippet of The Diamond Mystery suspiciously, 
wondering if a clue they encounter could turn out to be a red herring. Set partners up to discuss any 
clues they’ve noticed, deciding if they are red herrings. Coach in as they talk. Share the children’s 
process for identifying a red herring in the text. Debrief in a way that makes this work transferable to 
other mysteries.  
Link: Remind readers that as they read, always, they will want to be suspicious over whether a clue 
might turn out to be a red herring, and to meanwhile draw on all their accumulated skills. Add the sticky 
note ‘Look out for red herring clues’ to the anchor chart.  
Conferring and Small Group Work: Get students involved in small-group work to raise the level of their 
work in a specific skill. Help students to study and make sense of learning progressions. Get partners to 
use the progressions to assess each other and give tips.  
Share: Remind students that they will want to use a term such as this one when they teach others about 
mysteries. Push students to brainstorm other terms that seem important to use when discussing 
mysteries. Ask them to share out a few terms that seem important to use when discussing mysteries. 
Remind them of two key terms that seem especially important: motive and opportunity. Have them talk 
about their books, using the lingo of mysteries.  
See Teacher Notes  
   



Session 12  

 



Teaching Point: Reviewing missed (hidden) clues helps you read future mysteries in a special way, 
even more alert than ever to hidden clues  
Connection: Explain that sometimes you reach the end of a mystery and are stunned by the solution.  
Ask if that has ever happened to the students, suggesting that it will happen to the best of us.  
Teaching: Have students reflect on the kinds of clues they have been apt to miss in mysteries where the 
ending catches them by surprise. Rally them to realize the importance of reflecting on missed clues. 
Teach students how authors hide clues, recalling that the use of red herrings is one way to hide the real 
clues. Suggest that sometimes lots of big doings in a story can distract readers from noticing a clue. Offer 
tips about how mystery writers distract readers and where to look for possible hidden clues. Use ‘How to 
Find Hidden Clues’ chart to brainstorm.  
Active Engagement: Channel readers to reread a passage from The Absent Author, reminding them to 
draw on all the ways of seeing hidden clues that you’ve discussed. Continue to add to the ‘How to find 
hidden clues’ chart. Debrief the work that students did as they reread small scenes.  
Link: Set students up to make plans for today’s reading.  
Conferring and Small Group Work: Supporting the sill of part-to-whole thinking; push readers ready for 
more challenges  
Share: Encourage students to talk with partners about clues they have already gathered 
See Teacher Notes  
   
Session 13  
Teaching Point: The text will teach you how to read it. Mysteries will sometimes signal, ‘Read fast,’ and 
sometimes, ‘Read closely, slowly.’  
Connection: Remind students they’ll soon teach all they know about mysteries to others. Suggest that 
when reading a mystery, it’s not an anchor chart or minilesson that will channel them to do one kind of 
work or another – it’s the text itself  
Teaching and Active Engagement: Explain more about what it means to know how to read mysteries. 
Offer an example of a student whose work shows that he or she is thinking about how to read mysteries 
well. List tips that help readers follow the signals that text gives as to whether they should be reading 
quickly – or closely. Invite students to join a class read-aloud of The Diamond Mystery, recognizing cues 
from the text about when to read forward at a normal pace and when to slow down to read closely. Refer 
back to the ‘Readers understand a story by…’ anchor chart from Unit 1. Encourage readers to share their 
thinking with their partners. Then point out that the text sometimes cues readers to read quickly, while at 
other times it signals readers to read closely.  
Link: Remind students that to truly comprehend a story, they need to turn their minds on – to be ready to 
notice a book’s cues; know when reading closely is warranted. Add the sticky note ‘Ask, what mind work 
is this text signaling me to do’ to the anchor chart.  
Conferring and Small Group Work: For (G/H/I/J) students, fluency is the bridge between decoding and 
comprehension. For (K/L/M) students, plot is carried through dialogue. For (N/O/P/Q) students, character 
motivation is more complicated than implicit  
Share: Provide students with a quick list of places worth closely reading in a mystery. Invite them to 
locate such a place in their book and to think whether they slowed down when reading that part.  
Encourage them to talk with partners and to reread these passages together now, aiming to notice more 
than they had before. See Teacher Notes  



 
   
Session 14  
Teaching Points:   
One of the most powerful ways to improve as a reader is for you to decide that you are going to grow as 
a reader.  
Readers think about how they can get stronger as readers, set specific goals, and then work on 
achieving those goals.  
Connection: Share a story about a time when practice paid off.  
Teaching & Active Engagement: Have students work with partners as part of their self-assessment. 
Show the retell jot from Chapter 7, “A Snack and a Solution.” Students should think about where the jot 
belongs on the learning progression, and they might also think about how that writer might revise the 
work to make it better. Coach students to name the level and also explain why. Try rephrasing the 
coaching tips that students offer to partners.  
Link: Remind students that anyone who wants to get better at something has to be ready to self-assess, 
set goals, and most importantly, practice. They might coach themselves to get stronger at any of the 
whole-class goals for the unit, such as “Envisioning/Predicting.”  
Conferring and Small Group Work: Reassess any students who you feel might be ready to move 
levels.  
Share: Acknowledge all the growth you’ve seen in the students and that they have seen in 
themselves this unit. Share their growth as readers with the sentence frame, “I used to…but now I…” 
See Teacher Notes  
  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
www.heinemann.com (see p. xv to access digital 
resources)  
- Anchor Chart Notes  
- Project read lessons  

  
 21st Century Skills  

  
Teacher Notes  
Session 10  
The Diamond Mystery – Read through the end of Chapter 3 prior to the next session  
   
Session 11  



The Diamond Mystery – Read through the end of Chapter 5 prior to the next session  

   
Session 12  
The Diamond Mystery – Read through the end of Chapter 6 prior to the next session  
   
Session 13  
The Diamond Mystery – Read through the end of Chapter 8 prior to the next session  
   
Session 14  
The Diamond Mystery – This is the end of Bend II, so you’ll want to finish reading it to yourstudents  
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Proficiency / Objectives  
Readers will:  
Use mystery-reading skills to read any fiction book really well.  
Understand characters by figuring out who they are and why they act the way they do  
Think about what has happened already in the story and about the characters. Make predictions.  
Prepare for their work tomorrow when they “teach” another class of students.  

http://www.rubicon.com/
http://www.rubicon.com/


  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  

 



RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text. 
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole. RL.3.5. Refer to parts of stories, dramas, and poems when writing or speaking about a text, 
using terms such as chapter, scene, and stanza; describe how each successive part builds on earlier 
sections.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RL.3.7. Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the 
words in a story (e.g., create mood, emphasize aspects of a character or setting). Range of Reading 
and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed. Reading: 
Foundational Skills  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  



 
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  



  
Essential Questions  
a) How do mystery readers read for clues?  
b) When they read more than one book in a 
mystery series, how do readers use the fact that 
they can expect the story to go in a certain way?  
c) How do mystery readers learn life lessons 
from the books they read?  
How do readers tackle unfamiliar vocabulary?  

  
Enduring Understanding  

1. Readers identify the main problem, grow 
ideas about characters, and step into the 
shoes of the detective.  

2. Readers pay special attention to the setting 
and new characters that each book in a 
series introduces.  

3. Readers slow down their reading and pay 
attention to the choices that characters make 
and associate them with the characters’ 
beliefs and morals.  

4. Readers adopt vocabulary relevant to 
mysteries (i.e. detective, sleuth, witness, red 
herring) for use in their discussions.  

 
  
Suggested Activities  
Session 15  
Teaching Point: The reason to become a skilled reader of mysteries is this: the way a person reads 
mysteries really well is the way a person read any fiction book really well.  
Connection: Rally excitement for the new work of bend III by dramatically handing out new ‘just-right’ 
fiction books to all students. Tell children they are now holding the last book in the mystery unit – though 
you’ve just distributed books that are not mysteries. Explain that skilled readers read all fiction as if it is a 
mystery.  
Teaching: Summarize the reading work you and the class did when reading Stone Fox. Set partners up 
to research ways one read to figure out what is going to happen in a story. Channel students to share 
their observations in small groups compromised of two partnerships. Then restate what you’ve 
overheard, crystallizing their language.  
Active Engagement: Direct students to orient themselves to their new texts, thinking about what they 
mysteries might be in this new book. Refer back to and revisit past charts to support transference. 
Link: Channel student to start reading their new books as if they are mysteries. Explain that if a child 
wants to switch to a different text, that student can bookshop quickly and quietly. Conferring and 
Small Group Work:  
Support readers as they orient themselves to the text. Support readers with book talks. Gather a group of 
readers and coach their fluency. Remind students to draw on a repertoire of resources and strategies to 
read with greater independence.  
Share: Invite students to share the mystery reading strategies they have applied to their new fiction 
reading. Channel students toward revisiting their reading logs looking for patterns. Then rally them to set 
goals.  
   



Session 16  
Teaching Point: Great readers of fiction know that one of the most important mysteries they could solve 
in a story is the mystery of character: ‘Who is this character? What kind of person is this? Why is he (or 
she) acting that way?’  
Connection: Remind readers that yesterday they learned that they can apply their skills at reading 
mysteries to help them read all fiction. Suggest that alert readers don’t just name the mysteries in books, 
they also try to predict how things might go. Channel students to do this with their new books, using 
tentative language.  
Teaching: Referencing a character from Stone Fox, demonstrate and recruit kids to join you in figuring 
out what makes a character tick. Debrief in ways that remind children of the work they can do all the time 
as they read stories.  
Active Engagement: Ask students to target parts of their independent reading books that alert them to 
tiny details about their characters. Guide them toward developing initial ideas about characters.  
Link: Send readers off to read from the new books you distributed yesterday, reminding them to be alert 
to tiny details that inform them about characters and the overall story.  
Conferring and Small Group Work: Support students still struggling to summarize. Challenge readers 
to lift their summary work; chart with transitional phrases. Help readers to see that details about a 
character are connected.  

 
Share: Remind students that this bed is dedicated to reading all fiction well. Point out that readers need 
to notice these tiny details and connect them to other tiny details in a text. That is, they can’t truly 
understand characters from just one part of a text. Coach into students’ thinking and partnership work 
using lean prompts.  
   
Session 17  
Teaching Point:   
Readers of fiction predict, asking ‘What will happen next?’ and ‘How will this all turn out?’  
Readers think about what has happened already, and especially, they think about the characters, and 
based on all the clues that they have, readers predict.  
Connection: Connect students’ keen character observation work from yesterday to the work they did in 
Bends I and II of the unit. Then set up today’s new fiction learning.  
Teaching: Remind students of an example from Stone Fox where knowing about a character has helped 
them make stronger predictions. Reread a scene and discuss a few significant clues about a character.  
Explain how these earlier clues helped lift the level of prediction work.  
Active Engagement: Give children a chance to try predicting based on their knowledge of the 
characters in their own books. Guide them through the deeper thinking needed for higher-level 
predictions. Debrief the steps needed to life the level of prediction work.  
Link: Send students off with a reminder of the importance of predicting with earlier clues in mind.  
Conferring and Small Group Work: Support students with more complex texts  
Share: Direct students to take out the “Envisioning/Predicting” strand of the learning progression and 
self-assess today’s prediction jot. Call on reading partners to give each other feedback. Celebrate the 
children’s growth.  
   



Session 18  
Teaching Point:   
Skilled readers don’t just read with great alertness, figuring things out for themselves instead of waiting 
for the author to tell them.  
Skilled readers also are aware that they do this mind-work. They think about thinking. And one thing that 
helps them to do that is to talk to others about their thinking.  
Connection: Highlight a few examples of ways you have seen readers change, making a point to 
celebrate readers who don’t tend to receive acclaim for their reading.  
Teaching: Remind students that tomorrow they’ll have a chance to teach others about the thinking work 
they do as readers. Share that tomorrow the students will get to watch a video-story, and as experts of 
fiction, they’ll plan for ways to help other kids watch and think about that story in really smart ways. 
Active Engagement: Brainstorm with students’ ways to plan for mini-seminars. It could be a list of 
words, a tip sheet with a few important strategies, a list of questions that are important to ask, etc. Link: 
Remind them that they need to think back to the kind of work they do as a mystery reader that can help 
with any kind of fiction reading. Encourage them to look at charts around the room and to also look back 
in their reading notebooks to figure out what is most important to teach tomorrow’s guests.  
Conferring and Small Group Work: Encourage partners to use this time to talk about their plans. You’ll 
want students drawing on strategies and talking metacognitively bout reading skills with confidence. Do a 
quick inquiry of a class anchor chart and ask, “what makes this chart helpful?”  
Share: In pairs students should practice rehearsing how tomorrow’s seminar will look and sound.  
  

See Teachers Notes  
   
  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
www.heinemann.com (see p. xv to access digital 
resources)  
- Anchor Chart Notes  
- Project read lessons  
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Prepare to read nonfiction by previewing it, identifying the parts, and thinking about how the book seems 
like it will go.  
Summarize important information.  
Organize information into categories as they read.  
Teach others using main ideas and supporting details.  
Analyze their own reading skills, and reflect what they can improve upon.  
Monitor for significance and work to find something of interest in the text  

**Complete the Post-Performance Assessment (Digital Resour          
day to complete. **  

http://www.rubicon.com/
http://www.rubicon.com/


  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect. NJSLSA.R5 Analyze the structure of texts, including how specific sentences, 
paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to 
each other and the whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RI.3.8. Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence) to support specific points the author makes in 
a text.  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  

 



*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed. Reading: Foundational Skills  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career  



 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How do readers use the 
information in a nonfiction text to 
become more informed on a 
particular topic?  

2. How do nonfiction readers move 
beyond the facts they are learning 
to respond to the text?  

3. How do readers expand their 
understanding of a topic by 
reading multiple texts?  

  
Enduring Understanding  

1. Readers read nonfiction not just to gather interesting  
facts, but rather to learn ―what the author wants to 
teach. They categorize what they learn into main 
ideas and supporting details and examples to help 
them hold onto the most important information.  

2. Readers think and talk with others to allow a text to 
change their thinking. They ask themselves questions 
and think beyond the words on the page to grow 
ideas.  

3. Readers compare and synthesize information and 
ideas across texts, adding onto their original 
understanding and sometimes revising it based on 
new insights gained from additional reading.  

  
Suggested Activities  
Session 1  



Teaching Points:  
Readers get ready to read by revving up their minds.  
Before reading a text, they preview it, identify the parts, and think about how the book might go.  
Connection: Rally students to dramatize the distinction between lost-in-the-book reading and sit-up-
andlearn postures. Pair students together to show these 2 different kinds of readers (this is to be short, 
fun, and light)  
Teaching: Suggest through a metaphor that readers skim text to figure out how it works (text suggests a 
motorcycle metaphor). Demonstrate how you preview overall text, gleaning what it seems to be about by 
studying the text features and piecing together a hypothesis using Gorillas. Recall what you have just 
done in ways that are transferable to another text another day.  
Active Engagement: Have readers preview another chapter from Gorillas and talk with partners about 
how subheadings create expectations of what they might learn. Name the work students did as they 
previewed; do this so it sets them up to do similar work with other texts; anchor chart with key points 
Link: Discuss this as a transferable skill. Have each partnership preview the text distributed earlier, then 
to read the text together in pairs. While circulating create ‘Text Buzzes’ chart.  
Conferring and Small Group Work: Help readers use headings and subheadings to anticipate the way 
information is structured. Coach students to be sure they are making sense of what they read. Add  

 
‘Recall prior knowledge and build expectations’ to the key points anchor chart. Remind readers to pause 
to harvest what they have learned and to check whether their expectations panned out.  
Share: Partners work together to prepare summaries of what they read; share as a text-orientation 
before exchanging articles.  
   



Session 2  
Teaching Points:   
Readers of expository texts pause when they read to make little summaries in their mind; we refer to 
them as boxes and bullets.  
This helps readers take in and remember the important things in a text.  
Connection: Have students bring a text (article from yesterday) to preview a new section together.  
Display and discuss the “Rev Up Your Mind before Reading Nonfiction” anchor chart  
Teaching: Restate the teaching point, adding that readers organize new information by pausing after 
chunks of text and summarizing content, with a focus on main idea and detail. Read a chunk of text from 
Gorillas, then pause to recall content in summary form, boxes and bullets, across your palm and fingers. 
Once you reach the end of the text, pause and recall what you have read, using your hand to help you 
retrieve the boxes-and-bullets summary. Name what you’ve just done in a way that’s transferable to other 
texts other days.  
Active Engagement: Have readers join you, pausing when their minds are full. Have the class work 
together in groups to recall the entire text, either retelling it across their fingers OR making box-and-bullet 
outlines on white boards. Discuss today’s teaching with the “To Learn from Expository Texts” anchor 
chart.  
Link: Recall the importance of previewing a text before reading. (Anchor Chart from Lesson 1). Have 
partners read in synchrony, pausing to recollect information arranged by main ideas and supporting 
details.  
Conferring and Small Group Work: Coach readers to draw on prior knowledge. Promote engaged, 
sustained reading with access to interesting texts.  
Share: Whistle a song slowly then quickly; have students replicate; explain that like whistling reading 
works best if done at a fast clip. Remind students that they need to be in a within-reach book to read long 
and strong; reference anchor chart from Unit 1.  
See Teacher Notes  
   
Session 3  
Teaching Points: Readers organize information in a nonfiction 
text into categories.  
Sometimes texts have pop-up sentences that alert them to the big subtopics, the main ideas, and 
sometimes readers just need to think and figure out how the information is organized.  
Connection: Play a memory game, showing students that the trick to remembering random items is to 
categorize them. Ask students to figure out what the categorizing part of a memory game has to do with 
reading.  
Teaching: When readers reflect on what they’ve just read, it helps to figure out what the main ideas are. 
Have students use their prior knowledge to anticipate the subcategories, even in a text without subheads, 
and to expect a main idea for each.  

 



Active Engagement: Have readers practice finding pop-out sentences that function almost like 
subheadings and to use those sentences to help construct rough outlines of the text. Discuss the work 
students did that you hope will transfer to other days, other texts. Add ‘If no subheads, chunk the text 
yourself; find the main idea, perhaps in a pop-out sentence’ to the “Learn from Expository Texts…” 
anchor chart.  
Link: Recall that readers can organize expository nonfiction texts by locating pop-out sentences that reveal 
main ideas and supporting details.  
Conferring and Small Group Work: Support readers struggling to extract main idea and supporting 
details from expository texts and/or who find themselves doing different mental work as they read. 
Share: Tell the story of one child who took abbreviated notes and walked through them with you, 
elaborating on each note. Partner share their own notes.  
   
Session 4  
Teaching Points:  
When readers read nonfiction texts, they can become experts, and they can teach others what they 
know.  
To teach someone, a reader needs to know the main ideas and supporting details; it helps to use an 
explaining voice and gestures and a teaching finger to point out illustrations.  
Connection: Tell the story of a nonfiction reader who became your teacher, giving you a miniature class 
on a topic. Suggest that the class is churning out lots of experts and lots of teachers. Display and discuss 
the “To Teach Well…” list.  
Teaching: Tell the students that you are going to red in such a way that you become an expert. Then 
read the passage from Frogs and Toads aloud to yourself. Have students observe you as you teach, and 
to notice teaching techniques that they, too, will use when they teach. Ask students to name some of the 
teaching methods they observed.  
Active Engagement: Have students try, using another passage from Frogs and Toads.  
Link: Have partners read their independent books aloud to each other and then to teach each other what 
they have just read. Later they’ll teach people who haven’t read the text. Add ‘Teach others what you 
learn’ to the “To Learn From Expository Texts” anchor chart.  
Conferring and Small Group Work: Help students teach each other by rereading and differentiating 
between main ideas and details.  
Share: Have students pause to recollect what they have learned (to themselves). Ask readers to teach 
each other about their texts; coach into their work.  
   
Session 5  
Teaching Points:  
I want to teach you that when readers red expository nonfiction and come up with what they think is the 
main idea of the passage, or part of the passage, they write (or think) that idea in pencil, expecting it will 
be revised as they continue to read.  
The main idea is often revised by becoming either more specific or more general.  
Connection: Share an anecdote about a time when you struggled to get a handle on a main idea that 
seemed to shift as you read.  
Teaching & Active Engagement: Show students how you draft an revise your idea of a text’s main idea 
as you read on. Share a text you’ve created yourself, that initially leads you to one main idea but then  



 
quickly veers in another direction. Have the students help you revise the main idea as you continue to 
unveil the text, bit by bit.  
Link: Add ‘Revise your idea of the text’s main idea as you read on’ to the “To Learn from Expository 
Texts…” anchor chart.  
Conferring and Small Group Work: Teach in response to what students biggest challenges are  
Share: Have students teach each other what they’ve learned from their reading. Revisit the “To Teach 
Well…” list  
   
Session 6  
Teaching Points:  
When you are working on a skill, it helps to take stock of your progress periodically and to set new goals 
for yourself.  
Becoming more skilled as a reader requires that you have very clear goals and plans for reaching those 
goals.  
Connection: Have students share ideas they came up with for strengthening their reading work before 
introducing them in a different way. Explain that having goals in mind isn’t enough, to get better you must 
work purposefully and deliberately to achieve their goals.  
Teaching and Active Engagement: Have readers reflect on and access their abilities to cull main ideas 
and supporting details from expository text, setting them up to self-access. Suggest that students might 
be ready to begin working on another skill, “Cross Text(s) Synthesis”. Have students try doing the skill 
work on the second and then the third grade progression, working with Frogs and Toads. Choose some 
samples to share with the group; have students assess these samples using the learning progression. 
Encourage students to use what they learned while studying the learning progression to set goals for 
themselves.  
Link: Have students reflect on how they will operationalize their goals.  
Conferring and Small Group Work: Support students in setting goals and making plans  
Share: Celebrate the goal-setting that students have done so far. Use You-Tube video clips and then 
have students turn and talk about the main idea and supporting details.  
   
Session 7  
Teaching Points:  
The difference between a boring text and a fascinating text is not the test itself; it’s the person reading it.  
You need to be the kind of person who finds the world to be a fascinating place.  
Connection: Explain tat the class is continuing to move forward in their nonfiction reading, now shifting 
the focus from reading for main ideas and detail to reading to think.  
Teaching & Active Engagement: To be affected by nonfiction texts, readers have to read with 
engagement. Have students role-play viewing the world first as a curmudgeon, then as a learner. Remind 
students that monitoring for significance is an important way to approach nonfiction reading as a learner.  
Make and discuss the “Places worth Stopping and…Thinking…Talking…Jotting” anchor chart. Link: 
Remind students to always read like learners instead of curmudgeons, which means doing 
something as they read.  



Conferring and Small Group Work: Channel students’ observations into purposeful reading; ask 
questions to spark engagement.  

Share: Have students share a fascinating idea from their reading to share with a partner; add ‘Let the 
text Spark conversations’ to the “To Learn from Expository Texts…” anchor chart  
  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
www.heinemann.com (see p. xv to 
access digital resources) - Anchor Chart 
Notes  
- Project read lessons  
- www.kidsbookshelf.com  
- www.spaghettibookclub.com  

  
21st Century Skills  
NJ: 2014 SLS: 21st Century Life and Careers  
NJ: All Grades   
Career Ready Practices  
Career Ready Practices  
CRP4. Communicate clearly and effectively and with reason.  
  
CRP6. Demonstrate creativity and innovation.  
  
CRP7. Employ valid and reliable research strategies.  
  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
  
Copyright © State of New Jersey, 1996 - 2016.  



  
Teacher Notes  
Session 2  
Prior to Session 3 take “A Day for Assessment” p. 25  
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Proficiency / Objectives  
Readers will:  
Gather their thoughts and prepare as they read  
Analyze the relationship between the main character and secondary character  
Investigate how the illustrations of contributing or add to the story  
Anticipate that things will heat up and that the main character will be tested in some way as they near the 
end of a story  
Anticipate that the main character will find some sort of way to resolve whatever big problem/challenge 
has been troubling him all along  
Look for ways in which their characters have changed and grown and apply those lessons to their own 
lives  
Examine how the parts of a story go together, noticing what particular parts do, as well as how parts 
connect  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  

RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RI.3.8. Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence) to support specific points the author makes in 
a text.  
Writing  



NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.  

 



SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

1. How do readers use the 
information in a nonfiction text 
to become more informed on 
a particular topic?  

2. How do nonfiction readers 
move beyond the facts they 
are learning to respond to the 
text?  

  
Enduring Understanding  

1. Readers read nonfiction not just to gather interesting  
facts, but rather to learn ―what the author wants to 
teach. They categorize what they learn into main ideas 
and supporting details and examples to help them hold 
onto the most important information.  

2. Readers think and talk with others to allow a text to 
change their thinking. They ask themselves questions and 
think beyond the words on the page to grow ideas.  

3. Readers compare and synthesize information and ideas 
across texts, adding onto their original understanding and  



 
3. How do readers expand their 

understanding of a topic by 
reading multiple texts?  

sometimes revising it based on new insights gained from 
additional reading.  

  
Suggested Activities  
Session 8  
Teaching Point:  
Readers read differently knowing they’re going to be in conversations later. They read, holding 
conversations in their minds.  
Connection: Tell an anecdote about children in a previous class who engaged in a productive 
partnership conversation, and use this to spotlight the importance of partners talking together about 
texts. Teaching Discuss that one way to start a conversation with a text is to locate a big idea then to 
talk back to that idea. Have partners locate a big idea from the text that they read yesterday. Show 
students that readers can use thought prompts to extend their own thinking about a bit of information. 
Use the ‘Talking and Thinking in Response to Our Texts” anchor chart.  
Active Engagement: Set up one partner to say the big point to the other. Then, as you call out thought 
prompts, the designated partner will repeat and talk off what you say, elaborating upon the initial idea. 
Bring the class back together. Ask students to reflect on how thought prompts affected their talking and 
thinking. Then name what you hope readers will use another day, in another text.  
Link: Send students off to read expository texts of their own choosing. Remind them of all the work they 
can be doing and to think in response to the big ideas in their texts.  
Conferring and Small Group Work: Help students who are able to learn a lot from their reading, but 
aren’t mentally structuring the content in ways to make it memorable.  
Share: Have students talk and think with a partner about interesting parts of their books. Encourage 
them to use thought prompts to keep their conversations going as long as possible. Review the “Talking 
and Thinking in Response to Our Texts” anchor chart.  
   



Session 9  
Teaching Point: Readers pay close attention to how the secondary characters in a story help the main 
character along their own journey.  
Readers ask themselves:  
- Why is this guy in the story?  
- How does he support the main character in his journey? Connection:  
Invite students to show off their books with their main character and then introduce teaching point 
Teaching:  
Model how to look back in the text to analyze Opal and the secondary character Gloria Dump Active 
Engagement:  
Book clubs will list the secondary characters and then pick one to study 
Link:  
Remind students to pay attention to secondary characters and add the new card to the anchor chart 
Conferring and Small Group Work:  

 
Guided reading, small groups and/or conferences  
May choose to work with groups to provide support with retelling, synthesis, and vocabulary 
work Mid –Workshop: Secondary characters can fit into more than one role Share:  
Club members will analyze secondary character’s relationship with the main character and decide if it is 
positive, negative, or somewhere in between  
   
Session 10  



Teaching Point: Readers ask the following 
questions while reading:  
- Why might authors include illustrations?  
- What do pictures contribute or add to stories? Connection:  
Explain how you can look at illustrations to watch a character’s journey unfold on the page.  
State the two inquiry questions.  
Teaching/ Active Engagement:  
Provide each book club with a copy of “Peter’s Chair” and invite students to analyze the illustrations 
to see if they/ how they contribute to the story mountain List students answers to the inquiry questions 
on the chart Link: Review & display students’ answers to the inquiry questions.  
Students then go and practice the skill in their independent books. Students without pictures in their 
books will remain on the rug.  
Conferring and Small Group Work:  
Support the higher-level readers who don’t have illustrations in their books by forming a mental image 
Guided reading and/or conferences  
Mid –Workshop: looking across illustrations in a book Share:  
Model how to find evidence that supports illustrations in the text In 
book clubs: find supportive text evidence for illustrations  
   
Session 11  
Teaching Point:  
As readers near the end of a story, they expect the tension to build to a boiling point. When this 
happens, readers pay attention to how the main character is tested, notice how the character reacts and 
thinks about why it may be important to the character’s journey. Connection:  
Use the example of a boiling pot of water to show how tension build and builds in a story until the climax 
Teaching:  
Begin reading ch. 24 of the read aloud and model your thinking Active 
Engagement:  
Read aloud the rest of the chapter and tell the clubs to talk about the main character and what makes 
this part of the story’s climax so important to her journey.  
Have clubs meet and share  

 



Link:  
Reiterate the day’s teaching point in a way that is transferable to any text 
Conferring and Small Group Work:  
Guided reading, small groups and/or conferences  
May choose to observe how clubs are communicating with each other  
Mid –Workshop: noticing the choices characters make during the climax of a story 
Share:  
Review what readers think about at the beginning, middle, and ends of books Have 
students plan what they will do today  
   
Session 12  
Teaching Point: Readers notice that as a story comes to a close, the main character resolves his or her 
biggest problems. 
Readers then ask:  
- What strength did this character draw on to solve this 
problem? - How has the character changed? Connection:  
Discuss how the characters in The Wizard of Oz had what they were seeking already, but had to go on a 
journey to learn that.  
Name & discuss teaching points Teaching:  
Review story mountain of the read aloud and model thinking work you do during the resolution  
Read ch. 26 and continue to model how you think about each bit to notice important things about Opal 
Active Engagement (2 options):  
1: Finish the read aloud and have students work in clubs to think about other loose ends that Opal 
ties up. 2: Students talk about the resolutions in their own books. Link:  
Add the strategy to the anchor chart  
Conferring and Small Group Work:  
Guided reading, small groups and/or conferences  
May choose to work with students reading below level N  
Mid –Workshop: secondary characters may also find resolution and changes. 
Share (three options):  
1. Clubs choose a conversation topic from the anchor chart.  
2. Clubs discuss how their character has changed across the story  
3. Share prompts to guide students discussions  
   
Session 13  
Teaching Point: After a character has resolved a 
problem, readers ask:  
- What does the character know now that he didn’t at the start? 
- What lessons can he teach others about life?  
Connection:  



 
Reflect on the reading journey the class has taken so far  
State teaching point Teaching:  
Reread a portion of chapter 26 to uncover lessons that Opal has learned 
Active Engagement:  
Clubs discuss lessons that their characters learned in their current book or in past books 
Link:  
Encourage student to jot down any lessons that they can apply to their own lives. 
Conferring and Small Group Work:  
Guided reading, small groups and/or conferences  
May choose to work with students on vocabulary or take notes as to where students are on the  
“Determining Themes/Cohesion” strand  
Mid –Workshop: Use text evidence to support your ideas 
Share:  
Look back at past notes to see if they support the current lesson/theme  
   
Session 14  
Teaching Point:  
At the end of a book, readers think about how all the parts fit together to make the whole story. 
Readers notice the choices an author makes and ask:  
- What does this part do?  
- How does it connect to other parts in the story?  
Expert readers are analytic readers 
Connection:  
Point out the importance of spending a little time with a book, admiring what the author has done to craft 
it  
Teaching:  
Model rereading of the text for story elements 
Active Engagement:  
Reread parts of the story and have students practice determining how it connects with the story 
elements Students will then practice the skill in their book clubs Link:  
Students will read and reread key scenes in their club books and write about the roles of the parts and 
how they connect to the overall story  
Conferring and Small Group Work:  
Guided reading, small groups and/or conferences  
May choose to challenge advance readers to think about craft in new ways and/or support struggling 
readers with author’s craft  
Mid –Workshop: Introduce “Analyzing Parts of a Story in Relation to the Whole” strand Share:  
Invite students to assess their writing using the learning progression  



  
Evaluation / Assessment 
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
www.heinemann.com (see p. xv to 
access digital resources) - Anchor 
Chart Notes  
- Project read lessons  

  
 21st Century Skills  

  
Teacher Notes  
Session 9  
Read chapters 20-21 of the read aloud Because of Winn-Dixie prior to session 10  
   
Session 10  
You need a copy of “Peter’s Chair” for each book club group  
Read chapters 20-23 of the read aloud Because of Winn-Dixie prior to session 11  
   
Session 11  
May choose to give each student a “story structure bookmark” during the share section of the lesson.  
   
Session 12  
You will read chapter 26 of the read aloud Because of Winn-Dixie during the mini lesson today. Finish 
reading the book prior to session 13  
   
Session 14  
Read chapters 1-2 of the read aloud Make Way for Dyamonde Daniel prior to session 15  
You may want to revise the story elements anchor chart prior or during the lesson (see coaching notes 
on page 120)  
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Week 18  
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Proficiency / Objectives  
Readers will:  
Compare and contrast characters in two related texts  
Examine the kinds of problems characters are dealt and they ways they respond to their problems 
Develop debatable ideas about characters across books and use mini-arguments to share their ideas, 
supporting their ideas with text evidence  
Compare themes and lessons across books  



  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text. 
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot. Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RL.3.4. Determine the meaning of words and phrases as they are used in a text, distinguishing literal from 
nonliteral language.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RL.3.6. Distinguish their own point of view from that of the narrator or those of the characters. 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  

 



RL.3.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of 
stories written by the same author about the same or similar characters (e.g., in books from a series). 
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different  

 



contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings.  
L.3.5. Demonstrate understanding of word relationships and nuances in word meanings.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How do readers use the 
information in a nonfiction text 
to become more informed on 
a particular topic?  

2. How do nonfiction readers 
move beyond the facts they 
are learning to respond to the 
text?  

3. How do readers expand their 
understanding of a topic by 
reading multiple texts?  

  
Enduring Understanding  

1. Readers read nonfiction not just to gather interesting  
facts, but rather to learn ―what the author wants to 
teach. They categorize what they learn into main ideas 
and supporting details and examples to help them hold 
onto the most important information.  

2. Readers think and talk with others to allow a text to 
change their thinking. They ask themselves questions and 
think beyond the words on the page to grow ideas.  

3. Readers compare and synthesize information and ideas 
across texts, adding onto their original understanding and 
sometimes revising it based on new insights gained from 
additional reading.  

  
Suggested Activities  
Session 15  
Teaching Point:  
Readers make comparisons when reading books that ‘go together’  
Readers compare the two texts by thinking about how the main characters are alike and how they are 
different  
Connection:  



 
Introduce that their club books were chosen because they have similarities and differences between 
them Teaching: Model making a comparison between two students by discussion their actions, 
words, and things they care about  
Active Engagement:  
Reread sections of Dyamonde Daniel to allow students to compare the characters Opal and Dyamonde 
Link:  
Review the comparison work the clubs just did and also introduce the new anchor chart 
Conferring and Small Group Work:  
Guided reading, small groups and/or conferences  
May choose to support students with early comparison work 
Mid –Workshop: You can compare secondary characters too 
Share:  
Use text evidence to support your comparative thinking  
   
Session 16  
Teaching Point:  
Once readers know about what makes two characters tick- about how they act and talk in their individual 
stories – they can compare how these characters tackle trouble.  
Readers think, “How do these two characters react to their problems? Are there 
similarities? Differences?” Connection:  
-Review the story mountain from Bend II and have the students list problems that their characters faced 
Teaching: - Using the two read aloud texts model how to compare the ways those characters respond 
to different problems  
Active Engagement:  
- Book clubs meet and identify the main problem or two each character faces. Then they will 
think together, “How do these characters react to their problems?” Link:  
-Review the new strategy taught today and add it to the anchor chart 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to check in with readers progress and possibly increase responsibility in clubs - 
Mid –Workshop: Review the anchor chart: “Getting to Know a Character” Share:  
- Brainstorm advise the characters will give each other after facing their particular problems  
   
Session 17  
Teaching Point: Readers can develop debatable ideas about characters across books by exploring a 
big question with no one right answer.  
Readers and use mini-arguments to share their ideas, supporting these with evidence from the text  



 
Connection:  
- Describe a mini-debate you and a friend got into about two movie characters Teaching:  
-Model how to create and develop a quick flash-argument about the characters Opal and Dyamonde 
Active Engagement:  
- Students will defend the opposing side of the model debate (Dyamonde is a better problem 
solver) by gathering and sharing text evidence support Link:  
-Clubs will decide on a question to debate today and add the next part onto the anchor chart 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to look for predictable problems students will encounter during mini-debate work 
and support them  
- Mid –Workshop: Prepare for debate work by marking text evidence Share: - Students prepare 
for their mini-arguments and then students debate focusing on text evidence.  
   
Session 18  
Teaching Point: When readers compare books they think about themes by 
asking themselves:  
- What big issues were resolved in each story?  



- What big lesson did each character learn?  
Readers can then compare themes and lessons across books 
Connection:  
-Share about a lesson that a character has learned that you also learned Teaching:  
-Model how to think about what message the authors Kate DiCammio and Nikki Grimes might 
be exploring in their books Active Engagement:  
- Students brainstorm other themes/lessons from the read a louds with teacher support Link:  
-Review teacher point and add today’s lesson to the anchor chart 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to review students writing and listen in to club conversations - Mid –Workshop: 
Look for signs/signals the authors give Share:  
-Clubs study the difference between 3rd and 4th grade work about the “Determining Themes/Cohesion” 
strand and then work together to “push past” their previous ideas  
   
Session 19  
Teaching Point:  
Create and publish text sets of books that they have read 
Connection:  

 
- Explain that today is a celebration!  
- Have students reflect on interesting characters that they will carry with them beyond the unit. 
Teaching:  
- Explain how you created the text sets for the book clubs  
- Introduce the creating text set activity to the students  
- May choose to brainstorm categories that books may fit into as a group Active Engagement:  
- Clubs create their own text sets consisting of books that they have read  
- May choose to have some groups come together and share their work and help brainstorm 
additional titles  
- Students will publish their text sets and display them in three places: our classroom, the book 
room, or school library Share:  
- Review the text sets the students created  
- Create a gallery walk by displaying the text sets and encourage students to “shop” for new 
books by looking at the displays  



  
Evaluation / Assessment  
Evaluation/Assessment  
Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
   
Resources  21st Century Skills  
- Digital Resources  
www.heinemann.com  
(see p. xv to access digital 
resources)  
- Anchor Chart Notes  
  
Teacher Notes  
Session 15  
Read chapters 3 & 4 of the read aloud Make Way for Dyamonde Daniel prior to session 16  
   
Session 16  
Read chapters 5 & 6 of the read aloud Make Way for Dyamonde Daniel prior to session 17  
   
Session 17  
You will need a copy of Make Way for Dyamonde Daniel for each book club group 
Finish reading the read aloud Make Way for Dyamonde Daniel prior to session 18  
   
Session 19  
This lesson doesn’t follow the typical mini lesson, independent reading, shared format  
After the lesson you should have the students complete the post assessment  

Atlas Version 8.2  
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Week 20  
Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  
Readers can:  
Get to know the main character in their book by noticing how the character talks and acts  
Reflect on their character observations to infer what a character may be like  
Develop a theory about a character based on patterns in the character’s actions and feelings  
Ask “Why” questions about a character to form a deeper understanding of the character  
Use their prior character understandings to help form predictions  
Reflect on their learning and set reading goals  
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RL.3.4. Determine the meaning of words and phrases as they are used in a text, distinguishing literal 
from nonliteral language.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  



RL.3.6. Distinguish their own point of view from that of the narrator or those of the characters.  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  

 



Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How do readers get to know a 
character?  

2. How do characters develop and 
progress across a story?  

3. How do readers compare and 
contrast characters across books?  

  
Enduring Understanding  

1. Readers make character observations, inferences, 
form text-based theories, and use their theories to 
form predictions.  

2. Readers use story structure to find predictable ways 
in which all main characters develop and progress 
across a story.  

3. Readers compare and contract characters actions, 
problems, and lessons.  

  
Suggested Activities  
Session 1  
Teaching Point: Readers get to know the characters in the book in much the same ways as they 
get to know a new friend, taking notice of how the characters talk and act, discovering what they 
are like. Connection:   
-Compare getting to know a new class of children with getting to know characters in a book 
Teaching/Active Engagement:  
-Reread parts of the first two chapters of Because of Winn-Dixie and discuss what the 
readers noticed/observed about the main character Opal Link:  
-Students use Post-it notes to make observations about characters in their own books.  



 
Conferring and Small Group Work:  
- Review past reading practices that students should be maintaining  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: have students share their character observations Share:  
- Review and practice how to have a partner conversation (role of the speaker/listener) See 
Teacher Notes  
   
Session 2  
Teaching Point:  
Readers draw on their first observations to come up with an idea about the character. 
Readers study the things the character says and does to learn about the character. 
Connection:  
- Review character observations from yesterday Teaching: - Recall observations made about the 
character Opal and reread text to develop ideas/ infer about what she is like.  
Active Engagement:  
- Students will reflect on their Post-it notes from yesterday and partner talk about what kind of 
person they think there character seems to be. Link:  
- Students continue independent reading and making notes about what they think their character 
is like on Post-it notes  
Conferring and Small Group Work:  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Share examples of when students added-on to their thinking and students who 
developed another idea about their character Share:  
- Students will partner share their ideas about their character and story evidence that supports 
their ideas See Teacher Notes  
   
Session 3  
Teaching Point:  
Readers notice patterns in the things that the character does again and again.  
Readers add on to their initial ideas to come up with a big idea, or theory, about the character. 
Connection:  



- Discuss patterns in student behavior and how theories can be formed based on those patterns 
Teaching:  
- Model the steps to find patterns of when the character Opal from the read aloud was bighearted 
Active Engagement:  
- Students will look for patterns in their own books and partner talk Link:  
-Review the fact that readers can notice patterns in any character that they get to know Conferring 
and Small Group Work:  

 
- Model how to look back at past Post-it notes  
- Look over student reading logs for patterns  
- Guided reading, small groups and/ or conferences  
- Mid –Workshop: Discuss that at times a character may break the pattern. Partner talk about 
why an author might do this. Share:  
- Practice fluency by acting out the parts of the text that supports the readers theory with a 
partner See Teacher Notes  
   
Session 4  



Teaching Point: Readers realize that their first initial theories about characters are 
usually just the start.  
After readers form a theory about a character, they can dig deeper by asking, “Why is the character 
this way?” Connection:  
- Compare ideas to icebergs Teaching:  
-Model how to used yesterday’s observation about the character Opal to ask “Why” 
Active Engagement:  
-Students will review their theory from yesterday and try to explain it by asking the question, “Why 
might the character be this way?” Link:  
- Students practice applying the ‘getting to know a character’ strategies while reading 
independently Conferring and Small Group Work:  
- Guided reading, small groups and/ or conferences  
- May choose to pull a group and work on retelling/summarizing - Mid –Workshop: readers 
expect that their theories may change Share:  
- Students will write long about their characters (5 minutes)  
See Teacher Notes  
   
Session 5  
Teaching Point:  
Readers use their deep understanding of characters to predict Connection:  
- Use patterns in student reading logs to form predictions Teaching/ Active Engagement:  
- Model how to make a prediction about the character Opal.  
-Invite the students to make predictions with you  
- Students then partner up and share their predictions about their own books. Link:  
- Remind students that the prediction work that they did today can be done anytime they read 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  

 
- Analyze students predictions and invite them to self-assess their work using the 
“Envisioning/Predicting” strand  
- Mid –Workshop: Review and reflect on your predictions Share: - Partner discuss predictions 
and focus on recapping earlier events that helped form the predictions. See Teacher Notes  
   
Session 6  
Teaching Point:  



Readers study their work to set clear goals for themselves 
Connection:  
- Discuss how famous athletes practice and set goals Teaching:  
- Review the learning progression titled “Inferring about Characters and Other Story Elements” 
and have students reflect on what they have done as a group Active Engagement:  
-Have students use the learning progression to self reflect on their individual 
work Link: - Students set a goal or goals to lift the level of their reading work.  
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to complete an engagement inventory  
- Mid –Workshop: reflect on patterns in students reading work Share - Celebrate what they 
learned in the first bend by having the students do character talks in groups. See Teacher Notes  

  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
- Digital Resources  
www.heinemann.com  
(see p. xv to access digital resources)  
- Anchor Chart Notes  

  
21st Century Skills  
NJ: 2014 SLS: 21st Century Life and Careers  
NJ: All Grades   
Career Ready Practices  
Career Ready Practices  
CRP4. Communicate clearly and effectively and with reason.  
  
CRP6. Demonstrate creativity and innovation.  

   
CRP7. Employ valid and reliable research strategies.  
  
CRP8. Utilize critical thinking to make sense of problems and 
persevere in solving them.  
  
Copyright © State of New Jersey, 1996 - 2016.  



  
Teacher Notes  
Session 1  
- Read chapters 1-2 of the read aloud Because of Winn-Dixie prior to the session  
- Prior to the lesson you should have the students complete the pre-assessment which may take a 
day or more  
   
Session 2  
-Read chapters 3-4 of the read aloud Because of Winn-Dixie prior to the session  
   
Session 3  
-Read chapters 5-7 of the read aloud Because of Winn-Dixie prior to the session  
   
Session 4  
-Read chapter 8 of the read aloud Because of Winn-Dixie prior to the session  
   
Session 5  
-Read chapter 9 of the read aloud Because of Winn-Dixie prior to the session  
   
Session 6  
- Read chapters 10-17 of the read aloud Because of Winn-Dixie prior to session 8  
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Proficiency / Objectives  
Readers can:  
Track how a character moves across a story in predictable ways  
Notice problems that characters face and also how they react to these problems  
Analyze the relationship between the main character and secondary character  
Investigate how the illustrations of contributing or add to the story  
Anticipate that things will heat up and that the main character will be tested in some way as they near the 
end of a story  
Anticipate that the main character will find some sort of way to resolve whatever big problem/challenge 
has been troubling him all along  
Look for ways in which their characters have changed and grown and apply those lessons to their own 
lives  
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text. 
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole. RL.3.5. Refer to parts of stories, dramas, and poems when writing or speaking about a text, 
using terms such as chapter, scene, and stanza; describe how each successive part builds on earlier 
sections.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RL.3.6. Distinguish their own point of view from that of the narrator or those of the characters.  

 



Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  

 



NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How do readers get to know a 
character?  

2. How do characters develop and 
progress across a story?  

3. How do readers compare and 
contrast characters across books?  

  
Enduring Understanding  

1. Readers make character observations, inferences, 
form text-based theories, and use their theories to 
form predictions.  

2. Readers use story structure to find predictable ways 
in which all main characters develop and progress 
across a story.  

3. Readers compare and contract characters actions, 
problems, and lessons.  

  
Suggested Activities  
Session 7  
Teaching Point:  
- Main characters in all stories travel along a story mountain.  
- Readers expect that characters will face a problem that grows and grows, reaches a turning 
point, and then the problem gets solved. Connection:  
- Present & organize book clubs  
- Introduce that main characters face problems that becomes bigger and bigger until it is resolved 
by drawing the story mountain. Teaching: - Read “Peter’s Chair”. While reading discuss the hurdles that 
Peter faces and diagram it on the story mountain.  
Active Engagement: - Have the students draw a story mountain showing the big events of 
their character’s journey. Link: - Invite students to begin a story mountain for their new book 
club book as they begin to read. Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to provide quick book talks to motivate groups  
- Mid –Workshop: prepare to talk about your new book with your book club members Share:  
- Students meet with their book club members and share  



 
See Teachers Notes  
   
Session 8  
Teaching Point:  
-Readers expect characters to encounter problems in a story.  
- Readers observe what problems characters face and also how they respond to these problems.  
Connection:  
- Explain a scenario in which a child faces a problem and invite students to consider what the 
responses to the problem might disclose about the child. Teaching: -Brainstorm problems/challenges 
that Opal faces and discuss how she reacts to those problems. Active Engagement:  
- Book clubs will brainstorm a problem/ challenge and discuss how the character responds to it 
Link:  
- Review the unit’s anchor carts  
- Students make a plan for reading  
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- Support book clubs to work effectively  
- Mid –Workshop: look for patterns in character’s reactions Share:  
-Clubs brainstorm a club name & rules  
See Teachers Notes  
   
Session 9  
Teaching Point: 
Teaching points  



Readers pay close attention to how the secondary characters in a story help the main character along 
their own journey.  
Readers ask themselves:  
- Why is this guy in the story?  
- How does he support the main character in his journey? Connection:  
- Invite students to show off their books with their main character and then introduce teaching 
point Teaching:  
- Model how to look back in the text to analyze Opal and the secondary character Gloria Dump 
Active Engagement:  
- Book clubs will list the secondary characters and then pick one to study Link:  
- Remind students to pay attention to secondary characters and add the new card to the anchor 
chart Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to work with groups to provide support with retelling, synthesis, and vocabulary 
work - Mid –Workshop: Secondary characters can fit into more than one role  

 
Share:  
- Club members will analyze secondary character’s relationship with the main character and 
decide if it is positive, negative, or somewhere in between  
See Teachers Notes  
   



Session 10  
Teaching Point:  
Teaching points  
Readers ask the following questions while reading:  
- Why might authors include illustrations?  
- What do pictures contribute or add to stories? Connection:  
-Explain how you can look at illustrations to watch a character’s journey unfold on the page.  
- State the two inquiry questions.  
Teaching/ Active Engagement:  
-Provide each book club with a copy of “Peter’s Chair” and invite students to analyze the illustrations 
to see if they/ how they contribute to the story mountain - List students answers to the inquiry 
questions on the chart Link:  
- Review & display students’ answers to the inquiry questions.  
- Students then go and practice the skill in their independent books. Students without pictures in 
their books will remain on the rug.  
Conferring and Small Group Work:  
- Support the higher-level readers who don’t have illustrations in their books by forming a mental 
image  
- Guided reading and/or conferences  
- Mid –Workshop: looking across illustrations in a book Share:  
-Model how to find evidence that supports illustrations in the text  
- In book clubs: find supportive text evidence for illustrations  
See Teachers Notes  
   
Session 11  
Teaching Point:  
As readers near the end of a story, they expect the tension to build to a boiling point. When this 
happens, readers pay attention to how the main character is tested, notice how the character reacts, and 
thinks about why it may be important to the character’s journey. Connection:  
-Use the example of a boiling pot of water to show how tension build and builds in a story until the climax 
Teaching:  
- Begin reading ch. 24 of the read aloud and model your thinking Active Engagement:  
- Read aloud the rest of the chapter and tell the clubs to talk about the main character and what 
makes this part of the story’s climax so important to her journey.  
- Have clubs meet and share  

 



Link:  
-Reiterate the day’s teaching point in a way that is transferable to any text 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to observe how clubs are communicating with each other  
- Mid –Workshop: noticing the choices characters make during the climax of a story Share:  
-Review what readers think about at the beginning, middle, and ends of books -
Have students plan what they will do today  
See Teachers Notes  
   
Session 12  
Teaching Point: Readers notice that as a story comes to a close, the main character resolves his or her 
biggest problems. 
Readers then ask:  
- What strength did this character draw on to solve this problem? - How has the character 
changed? Connection:  
- Discuss how the characters in The Wizard of Oz had what they were seeking already, but had to 
go on a journey to learn that.  
- Name & discuss teaching points Teaching:  
- Review story mountain of the read aloud and model thinking work you do during the resolution  
- Read ch. 26 and continue to model how you think about each bit to notice important things about 
Opal Active Engagement (2 options):  
1: Finish the read aloud and have students work in clubs to think about other loose ends that Opal 
ties up. 2: Students talk about the resolutions in their own books. Link:  
-Add the strategy to the anchor chart  
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to work with students reading below level N  
- Mid –Workshop: secondary characters may also find resolution and changes. Share (three 
options):  
1. Clubs choose a conversation topic from the anchor chart.  
2. Clubs discuss how their character has changed across the story  
3. Share prompts to guide students discussions  
See Teachers Notes  
   
Session 13  
Teaching Point: After a character has resolved a 
problem, readers ask:  
- What does the character know now that he didn’t at the start?  



 
- What lessons can he teach others about life? Connection:  
-Reflect on the reading journey the class has taken so 
far - State teaching point Teaching:  
- Reread a portion of chapter 26 to uncover lessons that Opal has learned Active Engagement:  
- Clubs discuss lessons that their characters learned in their current book or in past books Link: - 
Encourage student to jot down any lessons that they can apply to their own lives. Conferring and Small 
Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to work with students on vocabulary or take notes as to where students are on the  
“Determining Themes/Cohesion” strand  
- Mid –Workshop: Use text evidence to support your ideas Share:  
- Look back at past notes to see if they support the current lesson/theme  
   
Session 14  
Teaching Point:  
At the end of a book, readers think about how all the parts fit together to make the whole story. 
Readers notice the choices an author makes and ask:  
- What does this part do?  



- How does it connect to other parts in the story?  
Expert readers are analytic readers Connection:  
-Point out the importance of spending a little time with a book, admiring what the author has done to craft 
it  
Teaching:  
- Model rereading of the text for story elements Active Engagement:  
- Reread parts of the story and have students practice determining how it connects with the story 
elements  
- Students will then practice the skill in their book clubs Link:  
- Students will read and reread key scenes in their club books and write about the roles of the 
parts and how they connect to the overall story  
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to challenge advance readers to think about craft in new ways and/or support 
struggling readers with author’s craft  
- Mid –Workshop: Introduce “Analyzing Parts of a Story in Relation to the Whole” strand Share:  
-Invite students to assess their writing using the learning progression  

 
See Teachers Notes  
   
   
  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  



  
Resources  
- Digital Resources  
www.heinemann.com  
(see p. xv to access digital resources)  
- Anchor Chart Notes  

  
 21st Century Skills  

  
Teacher Notes Session 7  
- Read chapters 10-17 of the read aloud Because of Winn-Dixie prior to session 8  
- Have the story “Peter’s Chair” available to read during the teaching section  
- Book clubs with be composed of ideally groups of four. Students will work in these book clubs 
for the remainder of the unit.  
- You will need multiple copies of books for the book clubs  
   
Session 8  
- Read chapters 18-19 of the read aloud Because of Winn-Dixie prior to session 9  
   
Session 9  
- Read chapters 20-21 of the read aloud Because of Winn-Dixie prior to session 10  
   
Session 10  
- You need a copy of “Peter’s Chair” for each book club group  
- Read chapters 20-23 of the read aloud Because of Winn-Dixie prior to session 11  
   
Session 11  
- You will read chapter 24 of the read aloud Because of Winn-Dixie during the mini lesson today. 
Read chapter 25 prior to session 12 - May choose to give each student a “story structure bookmark” 
during the share section of the lesson.  
   
Session 12  
- You will read chapter 26 of the read aloud Because of Winn-Dixie during the mini lesson today. 
Finish reading the book prior to session 13  
   
Session 14  
- Read chapters 1-2 of the read aloud Make Way for Dyamonde Daniel prior to session 15  
- You may want to revise the story elements anchor chart prior or during the lesson (see coaching 
notes on page 12  

Atlas Version 8.2  
© Rubicon International 2017. All rights reserved  

  
Unit Planner: Unit 4: Bend 3- 

http://www.rubicon.com/
http://www.rubicon.com/


Comparing & Contrasting  
  Characters    

3RE Reading Grade 3  
Thursday, October 26, 2017, 7:53PM  

Elementary Schools > 2017Language Arts > 3RE Reading Grade 3 > Week 23 -2018 > Grade 3 > English 

-  Last Updated: Kelly HemenwayTuesday, August 15, 2017 
  by    

Week 24  
Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  
Readers can:  
Compare and contrast characters in two related texts  
Examine the kinds of problems characters are dealt and they ways they respond to their problems 
Develop debatable ideas about characters across books and use mini-arguments to share their ideas, 
supporting their ideas with text evidence  
Compare themes and lessons across books  
Create and publish text sets of books that they have read  
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text. 
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  
RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the plot.  
Craft and Structure  



NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RL.3.4. Determine the meaning of words and phrases as they are used in a text, distinguishing literal 
from nonliteral language.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RL.3.6. Distinguish their own point of view from that of the narrator or those of the characters. 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RL.3.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of stories 
written by the same author about the same or similar characters (e.g., in books from a series). Range of 
Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems 
at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using narrative 
technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can  

 



follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings.  
L.3.5. Demonstrate understanding of word relationships and nuances in word meanings.  
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  



  
Essential Questions  

1. How do readers get to know a 
character?  

2. How do characters develop and 
progress across a story?  

3. How do readers compare and 
contrast characters across books?  

  
Enduring Understanding  

1. Readers make character observations, inferences, 
form text-based theories, and use their theories to 
form predictions.  

2. Readers use story structure to find predictable ways 
in which all main characters develop and progress 
across a story.  

 
 3. Readers compare and contract characters actions, 

problems, and lessons.  

  
Suggested Activities  
Session 15  
Teaching Point:  
Readers make comparisons when reading books that ‘go together’  
Readers compare the two texts by thinking about how the main characters are alike and how they are 
different  
Connection:  
- Introduce that their club books were chosen because they have similarities and differences 
between them Teaching: - Model making a comparison between two students by discussion their 
actions, words, and things they care about  
Active Engagement:  
- Reread sections of Dyamonde Daniel to allow students to compare the characters Opal and 
Dyamonde Link:  
- Review the comparison work the clubs just did and also introduce the new anchor chart 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to support students with early comparison work - Mid –Workshop: You can 
compare secondary characters too Share:  
- Use text evidence to support your comparative thinking  
See Teacher Notes  
   
   
Session 16  
Teaching Point:  
Once readers know about what makes two characters tick- about how they act and talk in their individual 
stories – they can compare how these characters tackle trouble.  



Readers think, “How do these two characters react to their problems? Are their similarities? Differences?” 
Connection:  
-Review the story mountain from Bend II and have the students list problems that their characters faced 
Teaching: - Using the two read aloud texts model how to compare the ways those characters respond 
to different problems  
Active Engagement:  
- Book clubs meet and identify the main problem or two each character faces. Then they will 
think together, “How do these characters react to their problems?” Link:  
-Review the new strategy taught today and add it to the anchor chart  

 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to check in with readers progress and possibly increase responsibility in clubs - 
Mid –Workshop: Review the anchor chart: “Getting to Know a Character” Share:  
- Brainstorm advise the characters will give each other after facing their particular problems See 
Teacher Notes  
   
   
Session 17  



Teaching Point: Readers can develop debatable ideas about characters across books by exploring a 
big question with no one right answer.  
Readers and use mini-arguments to share their ideas, supporting these with evidence from the text 
Connection:  
- Describe a mini-debate you and a friend got into about two movie characters Teaching:  
-Model how to create and develop a quick flash-argument about the characters Opal and Dyamonde 
Active Engagement:  
- Students will defend the opposing side of the model debate (Dyamonde is a better problem 
solver) by gathering and sharing text evidence support Link:  
-Clubs will decide on a question to debate today and add the next part onto the anchor chart 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to look for predictable problems students will encounter during mini-debate work 
and support them  
- Mid –Workshop: Prepare for debate work by marking text evidence Share: - Students prepare 
for their mini-arguments and then students debate focusing on text evidence. See Teacher Notes  
   
   
Session 18  
Teaching Point: When readers compare books they think about themes by 
asking themselves:  
- What big issues were resolved in each story?  
- What big lesson did each character learn?  
Readers can then compare themes and lessons across books 
Connection:  
-Share about a lesson that a character has learned that you also learned Teaching:  
-Model how to think about what message the authors Kate DiCammio and Nikki Grimes might be exploring 
in their books  

 



Active Engagement:  
- Students brainstorm other themes/lessons from the read a louds with teacher support Link:  
-Review teacher point and add today’s lesson to the anchor chart 
Conferring and Small Group Work:  
- Guided reading, small groups and/or conferences  
- May choose to review students writing and listen in to club conversations - Mid –Workshop: 
Look for signs/signals the authors give Share:  
-Clubs study the difference between 3rd and 4th grade work about the “Determining Themes/Cohesion” 
strand and then work together to “push past” their previous ideas  
   
Session 19  
Connection:  
- Explain that today is a celebration!  
- Have students reflect on interesting characters that they will carry with them beyond the unit. 
Teaching:  
- Explain how you created the text sets for the book clubs  
- Introduce the creating text set activity to the students  
- May choose to brainstorm categories that books may fit into as a group Active Engagement:  
- Clubs create their own text sets consisting of books that they have read  
- May choose to have some groups come together and share their work and help brainstorm 
additional titles  
- Students will publish their text sets and display them in three places: our classroom, the book 
room, or school library Share:  
- Review the text sets the students created  
- Create a gallery walk by displaying the text sets and encourage students to “shop” for new 
books by looking at the displays  
   

  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  



  
Resources  
- Digital Resources 
www.heinemann.com  

  
 21st Century Skills  

(see p. xv to access digital resources)  
- Anchor Chart Notes  

 

  
Teacher Notes  
Session 15  
- Read chapters 3 & 4 of the read aloud Make Way for Dyamonde Daniel prior to session 16  
   
Session 16  
- Read chapters 5 & 6 of the read aloud Make Way for Dyamonde Daniel prior to session 17  
   
Session 17  
- You will need a copy of Make Way for Dyamonde Daniel for each book club group - Finish 
reading the read aloud Make Way for Dyamonde Daniel prior to session 18  
   
Session 19  
This lesson doesn’t follow the typical minilesson, independent reading, share format  
After the lesson you should have the students complete the post assessment  

Atlas Version 8.2  
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Unit Planner: Unit 5: Test  

  Prep    
3RE Reading Grade 3  
Thursday, October 26, 2017, 7:53PM  

Elementary Schools > 2017-2018 > Grade 3 > English Language Last Updated: Saturday, August 12,   
Arts > 3RE Reading Grade 3 > Week 25 - Week 26  2017 by Kelly Hemenway  
Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  
Readers can:  
Become familiar with the format of the PARCC test.  
Identify the reading skills needed to do well on the PARCC test.  

http://www.rubicon.com/
http://www.rubicon.com/


  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Literature  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 



 

 

and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RL.3.1. Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the 
central message/theme, lesson, or moral and explain how it is revealed through key details in the text. 
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  



 

 

RL.3.3. Describe the characters in a story (e.g., their traits, motivations, or feelings) and explain how 
their actions contribute to the plot.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices 
shape meaning or tone.  
RL.3.4. Determine the meaning of words and phrases as they are used in a text, distinguishing literal 
from nonliteral language.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and 
the whole. RL.3.5. Refer to parts of stories, dramas, and poems when writing or speaking about a 
text, using terms such as chapter, scene, and stanza; describe how each successive part builds on 
earlier sections. NJSLSA.R6 Assess how point of view or purpose shapes the content and style 
of a text.  
RL.3.6. Distinguish their own point of view from that of the narrator or those of the characters.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RL.3.7. Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the 
words in a story (e.g., create mood, emphasize aspects of a character or setting).  
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RL.3.8. (Not applicable to literature)  
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RL.3.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the central message/theme, lesson, and/ or moral, settings, and plots of 
stories written by the same author about the same or similar characters (e.g., in books from a series). 
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently 
and proficiently with scaffolding as needed.  
*RL.3.10. By the end of the year, read and comprehend literature, including stories, dramas, and 
poems at grade level text-complexity (See Appendix A) or above, with scaffolding as needed.  
Reading: Informational Text  
Key Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  



 

 

RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RI.3.6. Distinguish their own point of view from that of the author of a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words 
in a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RI.3.8. Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence) to support specific points the author makes in 
a text.  
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  



 

 

Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently 
and proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade 
level text-complexity (see Appendix A) or above, with scaffolding as needed.  
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding words. a. 
Identify and know the meaning of the most common prefixes and derivational suffixes.  
b. Decode words with common Latin suffixes.  
c. Decode multisyllable words.  
d. Read grade-appropriate irregularly spelled words.  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. a. Read grade-
level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as 
necessary. Writing  
Text Types and Purposes  
NJSLSA.W1 Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence. W.3.1. Write opinion pieces on topics 
or texts, supporting a point of view with reasons.  
W.3.1a. Introduce the topic or text they are writing about, state an opinion, and create an 
organizational structure that lists reasons.  
W.3.1b. Provide reasons that support the opinion.  
W.3.1c. Use linking words and phrases (e.g., because, therefore, since, for example) to connect 
opinion and reasons.  
W.3.1d. Provide a conclusion.  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis 
of content. W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and 
information clearly.  
W.3.2a. Introduce a topic and group related information together; include text features (e.g., 
illustrations, diagrams, captions) when useful to support comprehension. W.3.2b. Develop the topic 
with facts, definitions, and details.  
W.3.2c. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within 
categories of information. W.3.2d. Provide a conclusion.  
NJSLSA.W3 Write narratives to develop real or imagined experiences or events using 
narrative technique, descriptive details, and clear event sequences  
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, 
descriptive details, and clear event sequences.  
W.3.3a. Establish a situation and introduce a narrator and/or characters; organize an event sequence 
that unfolds naturally.  



 

 

 



 

 

W.3.3b. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and 
events or show the response of characters to situations.  
W.3.3c. Use temporal words and phrases to signal event order.  
W.3.3d. Provide a sense of closure.  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  
NJSLSA.W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach.  
W.3.5. With guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, and editing.  
NJSLSA.W6 Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others.  
W.3.6. With guidance and support from adults, use technology to produce and publish writing 
(using keyboarding skills) as well as to interact and collaborate with others. Research to Build and 
Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.  
NJSLSA.W9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research.  
W.3.9. (Begins in grade 4) 
Range of Writing  
NJSLSA.W10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences.  
W.3.10. Write routinely over extended time frames (time for research, reflection, 
metacognition/selfcorrection and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline- specific tasks, purposes, and audiences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  



 

 

SL.3.1a. Explicitly draw on previously read text or material and other information known about the topic to 



 

 

explore ideas under discussion.  
SL.3.1b. Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening 
to others with care, speaking one at a time about the topics and texts under discussion).  
SL.3.1c. Ask questions to check understanding of information presented, stay on topic, and link their 
comments to the remarks of others.  
SL.3.1d. Explain their own ideas and understanding in light of the discussion.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented 
in diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to 
task, purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL5 Make strategic use of digital media and visual displays of data to express 
information and enhance understanding of presentations.  
SL.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; add visual displays 
when appropriate to emphasize or enhance certain facts or details.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
L.3.1a. Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their 
functions in particular sentences.  
L.3.1b. Form and use regular and irregular plural nouns.  
L.3.1c. Use abstract nouns (e.g., childhood).  
L.3.1d. Form and use regular and irregular verbs.  
L.3.1e. Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses.  
L.3.1f. Ensure subject-verb and pronoun-antecedent agreement.*  
L.3.1g. Form and use comparative and superlative adjectives and adverbs, and choose between them 
depending on what is to be modified.  
L.3.1h. Use coordinating and subordinating conjunctions.  



 

 

 



 

 

L.3.1i. Produce simple, compound, and complex sentences.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
L.3.2a. Capitalize appropriate words in titles.  
L.3.2b. Use commas in addresses.  
L.3.2c. Use commas and quotation marks in dialogue.  
L.3.2d. Form and use possessives.  
L.3.2e. Use conventional spelling for high-frequency and other studied words and for adding suffixes to 
base words (e.g., sitting, smiled, cries, happiness).  
L.3.2f. Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable 
patterns, ending rules, meaningful word parts) in writing words.  
L.3.2g. Consult reference materials, including beginning dictionaries, as needed to check and correct 
spellings.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.  
L.3.3a. Choose words and phrases for effect.*  
L.3.3b. Recognize and observe differences between the conventions of spoken and written standard 
English.  
Vocabulary Acquisition and Use  
NJSLSA.L4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on 
grade 3 reading and content, choosing flexibly from a range of strategies.  
L.3.4a. Use sentence-level context as a clue to the meaning of a word or phrase.  
L.3.4b. Determine the meaning of the new word formed when a known affix is added to a known word 
(e.g., agreeable/disagreeable, comfortable/uncomfortable, care/careless, heat/preheat).  
L.3.4c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., 
company, companion).  
L.3.4d. Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise 
meaning of key words and phrases.  
NJSLSA.L5 Demonstrate understanding of word relationships and nuances in word meanings. 
L.3.5. Demonstrate understanding of word relationships and nuances in word meanings.  
L.3.5a. Distinguish the literal and nonliteral meanings of words and phrases in context (e.g., take steps).  
L.3.5b. Identify real-life connections between words and their use (e.g., describe people who are friendly 
or helpful).  
L.3.5c. Distinguish shades of meaning among related words that describe states of mind or degrees of 
certainty (e.g., knew, believed, suspected, heard, wondered).  



 

 

 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. What reading skills and strategies will help me 
on the state test?  

  
Enduring Understanding  

1. Students will understand standardized 
tests have a certain format and language.  

2. Students will understand that standardizes 
tests are based on reading skills and 
strategies that already know, just in a 
different way.  

  
Suggested Activities  
Bend I  
Teaching Points: Readers get ready to read by identifying the 
structure of a passage.  
Readers are flexible and quickly determine what kind of text needs to be read and activate strategies for 
that kind of text.  
Readers understand the language of multiple-choice questions to determine what skill is being assessed  
(main idea, inference, vocabulary, etc.)  
Readers try to identify the types of questions on a test. We ask ourselves, “Is this about the main idea, 
supporting details, vocabulary, character, sequence, or the author’s purpose?”  
Readers know that some questions are tricky, so they read all questions carefully, paying close attention 
to words like not and except.  
Readers use online tools to navigate online assessment. Teaching:  
Learn the format and design of the test  
Learn the testing guidelines  
Carefully read directions  
Eliminate incorrect answers  
Flag and review questions  
Familiarize themselves with two-part questions format  
   
Bend II  
Teaching Points:  



 

 

Readers draw on their experience with various genres, angling their reading based on how they expect to 
read different genres.  

 
Readers preview the text and questions before reading.  
Readers refer to the text and skim for information.  
Readers use support from the text to answer an open-ended question.  
Readers utilize multiple-choice strategies to answer questions.  
Readers have strategies for dealing with difficult texts. (re-reading, skimming, substitute synonyms for 
tricky words, etc.)  
Readers think about how knowing the structure helps us to read the passage.  
Readers think about how knowing the genre and subject help us to read the passage in a certain way. 
Readers read all of the words on the page including headings, pictures, captions, sidebars, and 
diagrams.  
Readers chunk longer passages into parts and plan to pause after chunks to check their understanding.  
Readers pause after a chunk of text to jot the main idea of that part in the margin of a text.  
Readers revise our thoughts as we read, going back in our minds and realigning what we thought the 
text said with what we are uncovering as we continue to read the passage. Teaching:  
Use the title of passages to grasp the main idea  
Scan passages  
Review questions  
Attend to signal words  
Identify distractors/tricky parts Eliminate 
incorrect answers  
Identify unreasonable answers  
Distinguish between literal and inferential questions  
Recheck answers  
Review confusing questions  
   

  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
- PARCC Sample Tests  
- Teacher observation  
- Anecdotal notes  



 

 

  
Resources  
Practice exams are available from the website below:  
   
https://parcc.pearson.com/tutorial/  

  
 21st Century Skills  

   
https://parcc.pearson.com/practice-tests/  
   
http://achievethecore.org/category/415/ela-literacy- 
assessments  
   
https://www.frontrowed.com/  

 

   
http://www.studyisland.com/  
  
 Teacher Notes  
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Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  
Readers will:  
Orient themselves to a text set 
Synthesize across texts  
Generate a list of vocabulary words for their topic and utilize the words in their conversations and notes  
Work collaboratively on their reading work with enthusiasm and commitment  
Grow ideas about nonfiction by paying close attention to the traits, motivations, and struggles of their 
nonfiction topic  
Use the text to generate more questions about their nonfiction topic and possible answers to their 
questions  

http://www.rubicon.com/
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  

 



 

 

NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect. NJSLSA.R5 Analyze the structure of texts, including how specific sentences, 
paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to 
each other and the whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding words. 
a. Identify and know the meaning of the most common prefixes and derivational suffixes.  
b. Decode words with common Latin suffixes.  
c. Decode multisyllable words.  
d. Read grade-appropriate irregularly spelled words.  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  



 

 

 
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
Language  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening. L.3.3. Use knowledge of language and its conventions when writing, 
speaking, reading, or listening. Copyright © State of New Jersey, 1996 - 2016.  



 

 

  
Essential Questions  
1. What skills and 
strategies do researchers 
need to conduct research?  
2. How do authors 
organize non-fiction text?  
3. How do authors 
compare and contrast?  

  
Enduring Understanding  

1. Researchers orient themselves to texts, they cross-text synthesis, 
they draw on prior knowledge of the structure of the topic, they 
confirm or revise expectations, they use the lingo of experts, and 
they ask questions.  

2. Authors organized texts by main ideas and supporting details, by 
compare and contrast, by cause and effect, by problem and 
solution, and sequentially organized.  

3. When comparing and contrasting authors widen their field of 
focus and see patterns, they ask more questions to grow big  

 
 ideas, they pursue their questions, they develop evidence-based 

theories, they apply their knowledge to real-world problems, and 
they find solutions to the real-world problems.  

  
Suggested Activities  
Session 1  



 

 

Teaching Point: Researchers get started learning about a topic by 
doing three things:  
1. They look over their resources, putting them in order by difficulty  
2. They read an easy overview book about their topic  
3. They skim the tables of contents and illustrations to glean the main subtopics and then read 
across books in one subtopic after another Connection:   
- Introduce the reading clubs to their research animal and about the unit Teaching:  
- Demonstrate how readers often order texts by level of difficulty, then read an easy overview text 
Active Engagement: - Students use the penguin book in their own bin to look for important subtopics on 
the class animal. Those topics will be added to the chart paper. - Reveal new anchor chart Link:  
- Clubs use their text set to orient themselves with their topic by ranking the texts by difficulty, 
reading an overview, and listing the subtopics  
Conferring and Small Group Work:  
- May choose to help clubs decide how to read together or continue coaching as students read  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Subtopics may be named differently in different texts Share:  
- Discuss common subtopics  
   
Session 2  
Teaching Point:  
As researchers dig into a topic, they often identify subtopics within that topic. Then, as they read about 
the same subtopic in several texts, they synthesize (or put together) the information so that related bits 
go side by side. The more researchers combine information, the more they become experts. 
Connection:   
-Use the hand-clasp a person makes when playing “Here’s the church, here’s the steeple” to help 
them understand synthesis Teaching:  
- Model how to scan through books to find related subsections  
- Explain that to synthesize information the first step is to reread the subsection of the text - Use 
the sentence strips to help students visualize the mental process of synthesis Active Engagement:  

 



 

 

- Set children up to continue this synthesizing work in partnerships Link:  
- Review the synthesizing work they did and then suggest that students take notes to help them 
synthesize  
Conferring and Small Group Work:  
- May choose to support students attempts at today’s new work and encourage students to draw 
on all that they know  
- Guided reading, small groups and/ or conferences - Mid-Workshop: Synthesizing in your mind as 
you read Share:  
- Club conversations in which they synthesize their thinking  
   
Session 3  
Teaching Point:  
To become an expert on a topic it is important to begin using the technical vocabulary, or lingo, of that 
subject.  
Connection:   
- Students will brainstorm and share words they know pertaining to an area of personal expertise 
Teaching: - Model how to think about the technical words you know related to a topic by using the class 
animal: penguins  
Active Engagement:  
- Research teams develop a word bank of technical terms related to their own topic Link:  
- Review work they did today and encourage students to continue to develop word banks as they 
read Conferring and Small Group Work:  
- You may choose to help students draw on skills learned earlier and/or tackle a topic’s technical 
vocabulary  
- Guided reading, small groups and/ or conferences - Mid-Workshop: Building a club word band 
Share:  
- Students have club conversations and take notes on what they are learning  
   
Session 4  
Teaching Point:  
Investigate the answers to this question: How do you make the decision to read as if you are digging 
for treasure? Connection:   
- Explain to the student that they have a choice in whether they invest themselves in their reading 
projects or not Teaching:  



 

 

- Explain how the song “I Whistle a Happy Tune” shows that you have the choice to be fascinated 
in your reading.  
Active Engagement:  

 
- Also explain that a person’s attitude is contagious.  
- Clubs discuss ways they can make sure their energy for this work stays as high as possible 
Link:  
- Clubs make a plan for how the group and the individual in it will keep energy and investment 
high Conferring and Small Group Work:  
- You may choose to observe a five minute club talk  
- Guided reading, small groups and/ or conferences to help build zeal in your readers - Mid-
Workshop: Recognizing text signals to build mental models Share:  
- Support children as they work to meet their goals  
   
Session 5  



 

 

Teaching Point: One way to develop ideas is to study the subject of your research much the 
same way you study characters in fiction – by paying close attention to your subject’s traits, 
motivations, and struggles Connection:   
- Emphasize the importance of having one’s own ideas Teaching:  
- Read the narrative nonfiction passage aloud (see coaching notes)  
- Model how you attend to details in the text that lead you toward your own thinking and how you 
record that thinking in your notebook Active Engagement:  
- Set students up to practice thinking and capturing their own ideas about another part of the text 
Link:  
- Remind students of the importance & significance of generating ideas as they collect facts 
Conferring and Small Group Work:  
- You may choose to carry around the “Critical Reading” strand and observe student thinking  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Use the words you’ve collected so far in your word bank when talking about 
your topic Share:  
- Students use their notes to free write to generate more complex ideas  
   
Session 6  
Teaching Point: Researchers don’t just collect information, they also think about that information. 
One way that researchers think about information is by asking and trying to answer the all-important 
question: Why? Connection:   
- Invite students to share their homework from last night (if you chose to assign the homework) 
Teaching:  
- Review past whole class readings and model how to reread the text and ask the questions that 
are referring to why or why not.  
- Also model how to generate a couple of possible answers Active Engagement:  
- Students return to text that they read and generate questions and possible answers  

 
Link:  
- Remind students to carry their possible answers/theories on as they read expecting those 
theories to change  
Conferring and Small Group Work:  
- You may choose to help students develop questions that are researchable and rewarding  
- Guided reading, small groups and/ or conferences - Mid-Workshop: Review the “Critical 
Reading” strand Share:  
- Share and model the website SoundBoard as a way to integrate information from a new medium  
   



 

 

  
Evaluation / Assessment  
Evaluation/Assessment  
Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
Digital Resources 
www.heinemann.com  
(see p. xv to access digital 
resources)  
- Anchor Chart Notes  

  
21st Century Skills  
NJ: 2014 SLS: 21st Century Life and Careers  
NJ: All Grades   
Career Ready Practices  
Career Ready Practices CRP4. Communicate clearly and 
effectively and with reason.  
  
CRP6. Demonstrate creativity and innovation.  
  
CRP7. Employ valid and reliable research strategies.  
  
CRP8. Utilize critical thinking to make sense of problems and persevere in 
solving them.  
  
Copyright © State of New Jersey, 1996 - 2016.  

  
Teacher Notes  
Session 1  
Prior to the lesson you should have the students complete the pre-assessment which may take a day or 
more  
Prior to the lesson you also need to gather books. See more details about the books in the Getting 
Ready section on page 3  

Note: today’s lesson will likely take longer than a typical mini-lesson  
   
Session 2  
Before Beginning Session 3 you will spend a day on reviewing the student's assessments. Please see 
pages 19-20 for more information  
   



 

 

Session 3  
When students are note taking you may want to encourage them to write on only one side of the paper, 
so it’s easier for them to add information later on, especially when they start comparing their animal with 
a different animal later on  
   
Session 4  
Before session 5, read aloud the passage from Gerald Durrell’s book The Whispering Land, so that the 
students are familiar with it by the time you use it in session 5 (passage can be found in the digital 
resources).  
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Proficiency / Objectives Readers 
can:  
Plan how to study their new nonfiction research topic, using all they know about reading and research 
strategies  
Use an explaining voice to read nonfiction texts with fluency  
Recognize the structure of the texts they read and use those same text structures to help organize their 
notes and their learning  
Recognize when authors use a compare- and contrast structure in their nonfiction texts  
Recognize when authors use a cause- and-effect structure in their nonfiction texts  
Carefully consider the choices made by an author and read closely to understand why the author made 
those choices  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RI.3.6. Distinguish their own point of view from that of the author of a text.  
NJSLSA.R8 Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence.  
RI.3.8. Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence) to support specific points the author makes in 
a text.  
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.  



 

 

 
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  



 

 

  
Essential Questions  

1. What skills and 
strategies do 
researchers need to 
conduct research?  

2. How do authors 
organize non-fiction 
text?  

3. How do authors 
compare and contrast?  

  
Enduring Understanding  

1. Researchers orient themselves to texts, they cross-text 
synthesis, they draw on prior knowledge of the structure of the 
topic, they confirm or revise expectations, they use the lingo of 
experts, and they ask questions.  

2. Authors organized texts by main ideas and supporting details, by 
compare and contrast, by cause and effect, by problem and 
solution, and sequentially organized.  

3. When comparing and contrasting authors widen their field of 
focus and see patterns, they ask more questions to grow big 
ideas, they pursue their questions, they develop evidence-based  

 
 theories, they apply their knowledge to real-world problems, and 

they find solutions to the real-world problems.  

  
Suggested Activities  
Session 7  
Teaching Point:  
When nonfiction readers set out to study a new topic they start by making a plan for how that study will 
go. They think about all that they know to do – about their repertoire of reading and research strategies 
– and they make a plan for the study on which they’re embarking Connection:   
- Pairs share what they learned about their animal through their research Teaching:  
- Model and review the importance of overviewing resources, planning, and previewing text when 
beginning to research  
Active Engagement:  
- Clubs develop a plan for their second study Link:  
- Review the “To Research…” anchor chart and share your expectations Conferring and Small 
Group Work:  
- You may choose to observe students and hold them accountable to all you taught in the previous 
bend  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: holding club members accountable for plans Share:  
- Readers reflect on what they can do to make their club more effective  
   
Session 8  
Teaching Point:  
When nonfiction readers read with fluency, they often read with a teacher’s voice, an explaining voice 
Connection:   



 

 

- Review the importance of reading with fluency and how reading fluency differs between fiction 
and nonfiction texts Teaching:  
- Play the nonfiction video and discuss  
- Summarize what the mentor reader has done by revealing the chart (page 62) Active 
Engagement:  
- Student practicing reading like an expert from one of their new books Link:  
- Remind students to fill out their reading logs and to try to sustain their focus for longer today 
Conferring and Small Group Work:  
- You may choose to observe how clubs approach/ organize their work and support efforts 
towards increased volume and fluency  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: rereading a selected passage into a “Conch Shell” Echo Chamber  

 
Share:  
- Clubs take turns reading like experts  
   



 

 

Session 9  
Teaching Point:  
When trying to learn about a subject, it doesn’t work to just pile a zillion facts in one huge pile, or one 
huge list. It helps to bucket those facts, to make subsections in your notes, and to pop out the main 
ideas, showing how the smaller details go with them.  
Connection:   
- Students review their notes from their homework (if you chose to assign it) and discuss what 
are the qualities of effective notes. Teaching:  
- Display teacher notes  
- Students discuss what they notice  
- Introduce the sequential note taking structure Active Engagement:  
- Read aloud text sections to have the students practice identifying how the text is structured 
Link:  
- Sends students off to take notes and remind them that some texts are hybrids. Also invite 
them to invent new ways to take notes Conferring and Small Group Work:  
- You may choose to provide support in recognizing text structures and main ideas  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Recognizing transitional words as clues to organize structure Share:  
- Share notes by having a museum sharing  
   
Session 10  
Teaching Point:  
When you look over a text, thinking, “How is this structured?” it helps to have a handful of optional text 
structures in mind. Although some texts are structured as main ideas and supports (box and bullets), 
some are sequentially ordered, and some authors will use another important structure – compare and 
contrast.  
Connection:   
- Ask students whether some of them found passages in their texts that didn’t fit the structures 
you had highlighted prior to now. Teaching:  
- Read the read aloud to demonstrate a compare-and-contrast text  
- Have students identify key words for a compare-and-contrast structure (Later, make it into a 
chart) Active Engagement:  
- Clubs used the book that you marked to read and takes notes Link:  
- Remind readers of the repertoire of goals and give time to reflect on personal goals 
Conferring and Small Group Work:  

 



 

 

- You may choose to support students with the compare-and-contrast structure  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Generating compare-and-contrast thinking Share:  
- Students teach their group about their nonfiction animal using a select structure  
   
Session 11  
Teaching Point:  
Today you will explore another text structure that authors often use, which causes an effect. We’re going 
to study a text with this structure to figure out answers to the questions:  
- What kinds of words and phrases signal a cause-and-effect structure? - How can we take notes 
to fit with this structure? Connection:   
- Students review the chart “Researchers Take Notes that Follow the Structures of their Texts” 
Teaching/ Active Engagement:  
- Engage students in a guided inquiry to identify the cause-and-effect structure as well as words 
and phrases that hint at that structure (add this information to the chart) - Discuss how to create a 
graphic organizer for taking notes Link:  
- Remind students of the four text structures before continuing their research Conferring and 
Small Group Work:  
- You may choose to provide extra support with recognizing text structures  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Distinguishing between Cause and Effect and Problem and Solution Share:  
- Students should use a variety of books to define new vocabulary words/ collect the lingo that is 
important to the topic  
   
Session 12  
Teaching Point:  
When reading nonfiction readers must be aware that the author made particular choices. It is important to 
ask:  
1. Why might the author have chosen to include this particular bit of information  
2. Why did the author structure the text in this particular way?  
3. What does the author want me to know and think when I read this part of the text? Connection:   
- Challenge students to read not only as readers, but also as writers Teaching:  
- Using the mentor text “Frogs and Toads,” demonstrate how to form questions about 
the choices made by an author.  
Active Engagement:  
- Prompt students to think and talk with their partners about the choices an author 
made Link:  



 

 

- Remind students that they have a new strategy to their repertoire. Let them know that when they 
question an author’s choices, they understand the books they read more deeply. Conferring and Small 
Group Work:  
- You may choose to check back in with students you were providing extra help with text structure  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Comparing how authors present information Share:  
- Have readers reflect on their work and set goals using the “Comparing and Contrasting” and 
“Analyzing  
Author’s Craft” strands  
  
Evaluation / Assessment  
Evaluation/Assessment  
Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
-Digital Resources 
www.heinemann.com  
(see p. xv to access digital 
resources)  
- Anchor Chart Notes  

  
 21st Century Skills  

  
Teacher Notes  
Session 9  
Write you two lists of notes on chart paper before the lesson to save you time. (See the teaching section 
for more information.)  
Also have the books on hand to read aloud during active engagement.  
   
Session 10  
Before the lesson, find a passage in a text for each club that has a compare-and –contrast structure. 
Flag the cover with a yellow Post-it note with a star on it, make the location of the passage with another 
starred Post-it, and place the book a the back of each club’s bin  

Atlas Version 8.2 © Rubicon International 2017. All rights reserved  
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Week 33  
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Proficiency / Objectives  
Readers can:  
Develop expertise about a topic by thinking about patterns and relationships  
Ask questions and form theories about their subject, then make plans to read further to test those 
theories  
Research their topic by reading other related sections, and skimming their books for other relevant 
sources.  
Grow their ideas and ask questions about their topics  
Study all of the evidence they find to grow new evidence-based theories  
Research general topics related to their topic to create a big-picture understanding of their topic  
Consider ways they might solve a real-world problem, think about the information they need, and make a 
plan for the work they need to do.  
Use their research to present their real-life problem and propose a way to solve it  
   



 

 

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text.  

RI.3.3. Describe the relationship between a series of historical events, scientific ideas or concepts, or 
steps in technical procedures in a text, using language that pertains to time, sequence, and cause/effect. 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories.  



 

 

Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Language  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career  

 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. What skills and 
strategies do 
researchers need to 
conduct research?  

2. How do authors 
organize non-fiction 
text?  

3. How do authors 
compare and contrast?  

  
Enduring Understanding  

1. Researchers orient themselves to texts, they cross-text 
synthesis, they draw on prior knowledge of the structure of the 
topic, they confirm or revise expectations, they use the lingo of 
experts, and they ask questions.  

2. Authors organized texts by main ideas and supporting details, by 
compare and contrast, by cause and effect, by problem and 
solution, and sequentially organized.  

3. When comparing and contrasting authors widen their field of 
focus and see patterns, they ask more questions to grow big 
ideas, they pursue their questions, they develop evidence-based 
theories, they apply their knowledge to real-world problems, and 
they find solutions to the real-world problems.  



 

 

  
Suggested Activities  
Session 13  
Teaching Point:  
To develop expertise on a topic, nonfiction readers go from learning about specific related topics (such 
as penguins or frogs) to learning about their bigger field of knowledge (the animal kingdom). As a 
researcher’s focus gets bigger, the researcher thinks more about patterns and relationships. 
Connection:   
- Talk about when someone is interested in a topic they study about the whole field, not only the 
one topic  
Teaching:  
- Recruit students to think about developing their own expertise by having students compare table 
of contents from two books  
- Demonstrate how to look across two books to look for patterns Active Engagement:  
- Read aloud two new excerpts on related topics, asking kids to think about similarities & 
differences and to look for patterns in the new info. Link:  
- Give clubs 4 minutes to decide on the reading work they will do today Conferring and Small 
Group Work:  
- You may choose to support students developing comparison skills  
- Guided reading, small groups and/ or conferences  

 
- Mid-Workshop: Turning anchor charts into checklists Share:  
- Clubs meet and discuss focusing on using conversations skills  
   
Session 14  



 

 

Teaching Point: As readers research the similarities and differences between the things they are 
studying they ask: - Why?  
- Are others the same?  
- What explains this?  
These questions lead to more thinking, more talking – and to more reading 
Connection:   
- Students share what they learned as they have been broadening their field of knowledge 
Teaching:  
- Return to yesterday’s passages and have students recall the comparisons they made. 
Demonstrate how to raise related questions  
- Guide students to join you in also answering questions Active Engagement:  
- Students read two new passages related to the class animals and then think about their 
similarities and differences.  
- Guide students to ask questions about their comparison and answers/ hunches Link:  
- Remind readers about the importance of citing specific text evidence for their claims Conferring 
and Small Group Work:  
- You may choose to lift the level of note-taking, or support students about asking questions and 
generating big ideas  
- Guided reading, small groups and/ or conferences - Mid-Workshop: Using Learning 
Progressions Share:  
- Ask clubs to grow big questions and ideas  
   
Session 15  
Teaching Point:  
Experts don’t just think about their topic – about tigers or sharks. Experts also think about their 
process. And when focusing on process, they ask, “What should I do next?” They take stock. Then 
they go forward, with a plan. Connection:   
- Celebrate all the work that is underway in the room (other connection options on pg. 25) 
Teaching:  
- Ask one club to fishbowl the process of generating options for what they could do that day, 
giving themselves assignments. As they work, you and class members could act like sportscasters, 
naming the progression  
Active Engagement:  
- Other clubs can then plan their day and begin their work.  

 



 

 

Link:  
- Add an element of urgency by reminding that the unit will end soon and telling them about the 
coming celebrations for the end of the unit  
Conferring and Small Group Work:  
- You may choose to help students find answers to their questions  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: skim and scan and using text features to help locate important passages Share:  
- Talk about the goals they have for moving their reading forward  
   
Session 16  
Teaching Point:  
Once researchers have read books, collected information, studies patterns, and grown theories, they are 
ready to do more. They ask:  
- What does the evidence suggest?  
How can I study all the evidence to grow new theories that are evidence-based? 
Connection:   
- Congratulate students on their hard work and inspire them to keep going Teaching:  
- Remind students to seek info. from many sources, including other researchers and begin 
researching a class question by recruiting a researcher from the class to help Active Engagement:  
- Clubs discuss the ways they’ll grow evidence-based theories - Share some of the plans Link:  
- Remind students of the power of being a member of a community of researchers. - Suggest they 
consider revisiting their initial theories as they gather evidence Conferring and Small Group Work:  
- You may choose to remind students to draw on strategies they know and help students locate 
evidence  
- Guided reading, small groups and/ or conferences - Mid-Workshop: Reminding readers to record 
evidence Share:  
- Share and explain how their evidence fits into their theories  
   
Session 17  
Teaching Point:  
Researchers don’t just read about their focused topic. They also read around the topic, looking for 
help learning about the big theories they have developed. Connection:   
- Use a symphony share to highlight some of the big theories students developed the previous day 
Teaching/ Active Engagement:  
- Illustrate the teaching point with an example  



 

 

- Read aloud a text with general information about animals, and then channel students to try using 
information they glen to add to their theories  

 
- Ask a few partnerships to share ways that they text helped them to add to their theories Link:  
- Remind readers about the importance of reading about more general information when 
researching a specific topic  
Conferring and Small Group Work:  
- You may choose to support students’ efforts to synthesize info.  
- Guided reading, small groups and/ or conferences  
- Mid-Workshop: Reading around a topic and getting inspired to do more research Share:  
- Students connect the new information to their theories and discuss their thinking  
   
Session 18  
Teaching Point:  



 

 

When researching a solution to a real-world problem, it helps to think about all of the aspects of the 
problem. Researchers ask themselves, “How might I go about solving the different parts of this problem? 
“What information will I need, and where can I get it?” Then, they sketch a plan for what they’ll do first, 
next, and next Connection:   
- Discuss the job of researching animals and prompt students to apply their knowledge to real-life 
problems  
- Students share their interest and knowledge about real-life problems to form small research 
groups Teaching:  
- Channel students to study and name the steps you take as you embark on a research project 
Active Engagement:  
- Reveal a chart of steps to begin your research project  
- Skim a passage, thinking aloud about whether each part would help with your research problem  
- Ask the students to discuss what they observed Link:  
- Groups meet, connecting their real-life question to their animals Conferring and Small Group 
Work:  
- You may choose to help conduct internet research, teach students to evaluate evidence, or offer 
compliments to help solidify students’ learning - Guided reading, small groups and/ or conferences - Mid-
Workshop: Brainstorm away the blues Share:  
- Encourage students to debate when disagreements arise  
   
Session 19  
Connection:   
- Celebrate all their work by introducing that they have two days to prepare a presentation that is 
connected to their problem and prosed solution Active Engagement:  
- Students work on their presentation  
Conferring and Small Group Work:  

- Help students find resources  
- Help student time manage  
-Assist students to set a vision for their product and redesign it if needed  
- Offer tips and guidance to make sure students stay on topic/ everything has a purpose  
-Mid-workshop: Spotlight the process/work that particular groups are doing that others can replicate 
Share:  
- You may arrange to have an audience with whom to share their projects (for example, other 
classes or student families)  
- Students should focus on sharing about the real-world problem they studied and they way they 
propose solving it.  
   



 

 

  
Evaluation / Assessment  
Evaluation/Assessment  
Other: Teacher Observation  
-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
- Digital Resources 
www.heinemann.com  
(see p. xv to access digital 
resources)  
- Anchor Chart Notes  

  
 21st Century Skills  

  
Teacher Notes  
Session 18  
Prior to the Lesson: Create a list of real-life problems to be used in the Connection, Teaching, and Active 
Engagement sections  
   
Session 19  
This is a two day session (may need to stretch to three days)  
It is suggested to remove the whole-class teaching portion of the workshop to allow your students to 
immerse themselves in their work as researchers, and also allow you to assess their skill at applying all 
they have learned during the unit.  
After the lesson you should have the students complete the post assessment  
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  Learning about a Country    
3RE Reading Grade 3  
Thursday, October 26, 2017, 7:57PM  

Elementary Schools > 2017Language Arts > 3RE Reading Grade 3 > Week 33 34 -2018 > Grade 3 > 
English - Week Last Updated: by Lisa VallacchiFriday, September 15, 2017     

Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  
Readers will:  
Orient themselves to a text set  
Use text structures to guide their note-taking  
Further research their country by looking through one lens across texts  
Use key vocabulary about their country in their writing and speaking  
Synthesize their learning by teaching others  
Reflect on their learning to grow big ideas about their topics  
   
  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  

 



 

 

RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect. NJSLSA.R5 Analyze the structure of texts, including how specific sentences, 
paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to 
each other and the whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RI.3.6. Distinguish their own point of view from that of the author of a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  
Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Reading: Foundational Skills  
Phonics and Word Recognition  
RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding words. 
a. Identify and know the meaning of the most common prefixes and derivational suffixes.  
b. Decode words with common Latin suffixes.  
c. Decode multisyllable words.  
d. Read grade-appropriate irregularly spelled words.  
Fluency  
RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding.  
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.  
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
Writing  
NJSLSA.W2 Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.  



 

 

W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories. Range of Writing  
NJSLSA.W10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences.  
W.3.10. Write routinely over extended time frames (time for research, reflection, 
metacognition/selfcorrection and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline- specific tasks, purposes, and audiences. Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  

 



 

 

NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Language  
Conventions of Standard English  
NJSLSA.L1 Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking.  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.  
NJSLSA.L2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.  
Knowledge of Language  
NJSLSA.L3 Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully when 
reading or listening.  
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
NJSLSA.L6 Acquire and use accurately a range of general academic and domain-specific words 
and phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and 
domainspecific words and phrases, including those that signal spatial and temporal relationships (e.g., 
After dinner that night we went looking for them).  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

1. How can I use all that I know about nonfiction reading 
and writing in order to launch a research inquiry about 
the factors that shape life in different countries?  

2. How can I think critically about the reasons that texts 
offer contrasting information?  

3. How do readers use information gained from texts to 
build understanding of the topics in other content 
areas?  

  
Enduring Understanding  
1. Information gained through reading 
informational texts helps us to become 
experts in content areas.  

  
Suggested Activities  
Session 1:  



 

 

Teaching Point:  

 
Researchers have a repertoire of note-taking strategies to draw upon when researching. They often use 
text structures to help guide their note-taking. Connection:   
- Invite the group to review and share how nonfiction texts are organized Teaching:  
- Review anchor charts from Unit 4 focusing on effective note-taking work/ structure of texts 
Active Engagement:  
- Read select portions of the read aloud and have students identify the structure of the text.  
- Also, may choose to have students take notes of your read aloud on whiteboards to 
practice the skill Link:  
- Clubs practice the effective note-taking work with their assigned country books 
Conferring and Small Group Work:  
- May choose to observe and support students note-taking - Guided reading, small group 
and/or conferences Share:  
- Clubs share their note-taking  
** See Teacher Notes**  
   
Session 2:  
Teaching Point:  
Researchers have a repertoire of note-taking strategies to draw upon when researching. They often use 
text structures to help guide their note-taking. Connection:  
- Invite the group to review and share how nonfiction texts are organized Teaching:  
- Review anchor charts from Unit 4 focusing on effective note-taking work/ structure of texts 
Active Engagement:  
- Read select portions of the read aloud and have students identify the structure of the text.  
- Also, may choose to have students take notes of your read aloud on whiteboards to practice the 
skill Link:  
-Clubs practice the effective note-taking work with their assigned country books 
Conferring and Small Group work:  
-May choose to observe and support students note-
taking -Guided reading, small group and/or conferences 
Share:  
- Clubs share their note-taking  
   
Session 3:  
Teaching Point: One way researchers focus their research is to choose a lens through which to study 
a topic. One way to know a term is important is if an author repeats it. Researchers raise their writing 
and speaking to new heights by trying to use more of the words that the author of research texts have 
used. Connection:  
- Review the lenses the students looked through when researching their animals  



 

 

 
Teaching: - Explain that students can choose lenses through which to study their country and 
thus focus their research.  
-Model how to research through the lens of education or geography with your read aloud 
Active Engagement:  
- Provide students with books from the same country that you modeled from (China)   
-Students work together to look through the same lens to gather 
facts -Brainstorm other lenses the students may choose to use Link:  
-Students select a lens to research their country through 
Conferring and Small Group work:  
- May choose to continue to observe and support student note taking  
- Guided reading, small group and/or conferences  
- Mid- Workshop - Students can raise their writing and speaking to new heights by trying to use 
more of the words that the authors had used often. Share:  
-Students share some of the author vocabulary words that they are using and also share facts they learned 
by looking through their lens.  
**See Teacher Notes**  
   
Session 4:  
Teaching Point:  
Researchers don’t just spend time gathering facts. They also take the time to reflect upon and grow ideas 
about the information they are learning  



 

 

One way researchers synthesize their learning is by teaching 
others Connection: - Ask the students how can we grow ideas 
about our topics? Teaching/ Active Engagement:  
- Review prompts they used to grow their thinking in past units   
- Model this by going back in your notes showing students how you might create a new page for 
thinking. If you chose China as your example, you can use page 20 from China: The People to model 
your thinking about overcrowded cities (See more info. in the second to last paragraph on pg. 8)  
- Look back through your notes and encourage students to ask questions using the thinking 
prompts. Link:  
- Students will go back to their research to ask questions and seek answers to those questions 
Conferring and Small Group work:  
-May choose to focus on checking in with students who are taking very few notes  
-Guided reading, small group and/or conferences  
-Mid-Workshop: Remind students that researchers synthesize their learning by teaching others. Tell 
the students that shortly, they will have the opportunity to do this. Share:  
- Students synthesize their learning by teaching club members  **See Teacher Notes**  

  
 

Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
- Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  



 

 

  
Resources  
Digital Resources   
www.heinemann.com (see p.xv to access digital resources)  

  
21st Century Skills  
NJ: 2014 SLS: 21st Century Life and  
Careers  
NJ: All Grades   
Career Ready Practices  
Career Ready Practices CRP4. 
Communicate clearly and 
effectively and with reason.  
  
CRP6. Demonstrate creativity and 
innovation.  
  
CRP7. Employ valid and reliable research 
strategies.  
  
CRP8. Utilize critical thinking to make 
sense of problems and persevere in 
solving them.  
  
Copyright © State of New Jersey, 1996 - 
2016.  

  
Teacher Notes Session 
1:  
-Prior to this session you need to gather a set of read-aloud texts. Use page 4 for the recommended 
books.  
-Prior to this session you need to gather leveled text sets on half a dozen different countries and 
place them into bins (like in Unit 4). See more information about Getting Ready on pages 4-5. 
Session 3: -If there is more time left in the week you may choose to have the students take on an 
additional lens. Session 4:  
- It may be helpful to teach students to leave blank pages in their notebooks every few pages for 
extended writing and thinking if you have not done so yet.  
- Prompts for Teaching/ Active Engagement section include:  



 

 

+ This is important because…  
+ For example…  
+This makes me think….  
+Does that remind you of anything you have already learned?  
+ What might be a result of ___?  
+ What might that lead to? + What 
do you think caused ___?  
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Proficiency / Objectives  
Readers will:  
Choose a lens to research their new country through  
Share their research with club members and take notes on new facts that their club members share with 
them  
Make a plan for researching a new country  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RI.3.6. Distinguish their own point of view from that of the author of a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  



 

 

Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Writing  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  

 



 

 

Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take 
brief notes on sources and sort evidence into provided categories. Range of Writing  
NJSLSA.W10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences.  
W.3.10. Write routinely over extended time frames (time for research, reflection, 
metacognition/selfcorrection and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline- specific tasks, purposes, and audiences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

  
Enduring Understanding  



 

 

 
1. How can I use all that I know about nonfiction reading 
and writing in order to launch a research inquiry about the 
factors that shape life in different countries?  
2. How can I think critically about the reasons that texts 
offer contrasting information?  
3. How do readers use information gained from texts to 
build understanding of the topics in other content areas?  

Information gained through reading 
informational texts helps us to become 
experts in content areas.  

  
Suggested Activities  
Session 4  
Teaching Points:  
-Researchers make choices about how their research will be organized, and they plan their notes 
accordingly  
-Researchers share what they are learning in teams, taking notes on information they learn from 
their group mates just as they would take notes on information they learn from books Connection:  
- Reflect on tools and resources that were helpful in past research projects - Tell 
the students that today study a new country through the same lens Teaching:  
- Model how to make a plan for research (sample on pg 11) Active Engagement:  
- Have students discuss if your plan is similar or different to what they were 
planning Link:  
- Students create their plan and begin research  Conferring and Small Group 
work:  
-May choose to check in with readers to make sure they are applying previous 
learning -Guided reading, small group and/or conferences Share:  
- Clubs discuss what resources and charts they think will be most helpful to them in 
this new project See Teacher Notes  
   
Session 5  
Teaching Points:  
-Researchers think about tools and resources that were helpful during past projects and then plan to 
use these as they embark on new projects Connection:  



 

 

- Display books on Greece and ask the students how we can organize and plan the 
research Teaching/ Active Engagement:  
- Review lenses that could be used to research  
- Choose a lens and read from the read aloud. Have students practice recording 
notes on whiteboards Link:  
- Clubs members choose their lens and research Conferring and Small Group 
work:  
-Guided reading, small group and/or conferences  
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- Mid-Workshop: You can learn from club members Sha   
- Students share facts that they learned and club memb      
notes  
   
  
Evaluation / Assessment  
Assessment/Evaluation  
Formative: Other: Teacher Observation  
- Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  
  
Resources  
www.heinemann.com (see p.xv to access digital resources)  

  
     

  
Teacher Notes  
Session 5  
- On page 4, it recommends the teacher read aloud/mod       
- Students will begin studying a new country in this bend        
baskets prepared and ready to go. On page 10 they give a sug        
groups.  
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-  
Week 38  
Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  

Last Updated: Saturday, May 13, 2017 by Kelly  
Hemenway  

 
Readers will:  
Compare and contrast across cultures  



 

 

  
Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical inferences 
and relevant connections from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RI.3.6. Distinguish their own point of view from that of the author of a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  

Range of Reading and Level of Text Complexity  



 

 

NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Writing  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  
Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief 
notes on sources and sort evidence into provided categories. Range of Writing  
NJSLSA.W10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences.  
W.3.10. Write routinely over extended time frames (time for research, reflection, 
metacognition/selfcorrection and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline- specific tasks, purposes, and audiences. Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and 
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can  

 



 

 

follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Copyright © State of New Jersey, 1996 - 2016.  
  
Essential Questions  

1. How can I use all that I know about nonfiction reading 
and writing in order to launch a research inquiry about 
the factors that shape life in different countries?  

2. How can I think critically about the reasons that texts 
offer contrasting information?  

3. How do readers use information gained from texts to 
build understanding of the topics in other content 
areas?  

  
Enduring Understanding  
Information gained through reading 
informational texts helps us to become 
experts in content areas  

  
Suggested Activities  
Session 6  
Teaching Point:  
-When researchers compare and contrast, they don’t just name similarities and differences. They 
also think, talk, and write about why and how these might be significant Connection:  
- Use language prompts to help students note similarities and differences between countries 
studied Teaching/ Active Engagement:  
- Guide students to compare and contrast the countries they are studying  
- Ask students to develop theories and draw conclusions about the countries they are comparing 
Link:  
- Students should revisit their notes from earlier in the unit and use their new understanding of life 
in their countries to write longer off the prompts Conferring and Small Group work:  
-Guided reading, small group and/or conferences 
Share:  
- Students will be able to reflect with new information by bringing in artifacts that represent aspects 
of various countries’ cultures.  



 

 

  
Evaluation / Assessment 
Evaluation/Assessment  
Formative: Other: Teacher Observation  
- Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

 

  
Resources  
- Digital Resources www.heinemann.com (see p.xv to access 
digital resources)  

  
 21st Century Skills  

  
 Teacher Notes  
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Unit Planner: Unit 7: Bend 4- 
  Fairytales & Folktales    

3RE Reading Grade 3  
Thursday, October 26, 2017, 7:58PM  

Elementary Schools > 2017-2018 > Grade 3 > English  Last Updated: Saturday, May 13, 2017   
Language Arts > 3RE Reading Grade 3 > Week 39 - Week 40 by Kelly Hemenway  
Hemenway, Kelly; Snellings, Tara  
  
Proficiency / Objectives  
Readers will:  
Choose a lens to research their new country through  
Share their research with club members and take notes on new facts that their club members share with 
them  
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Standards  
NJ: 2016 SLS: English Language Arts  
NJ: Grade 3   
Reading: Informational Text Key 
Ideas and Details  
NJSLSA.R1 Read closely to determine what the text says explicitly and to make logical 
inferences and relevant connections from it; cite specific textual evidence when writing or 
speaking to support conclusions drawn from the text.  
RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of a 
text, referring explicitly to the text as the basis for the answers.  
NJSLSA.R2 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas.  
RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main 
idea.  
NJSLSA.R3 Analyze how and why individuals, events, and ideas develop and interact over the 
course of a text. RI.3.3. Describe the relationship between a series of historical events, scientific ideas 
or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, 
and cause/effect.  
Craft and Structure  
NJSLSA.R4 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.  
RI.3.4. Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area.  
NJSLSA.R5 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.  
RI.3.5. Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information 
relevant to a given topic efficiently.  
NJSLSA.R6 Assess how point of view or purpose shapes the content and style of a text.  
RI.3.6. Distinguish their own point of view from that of the author of a text.  
Integration of Knowledge and Ideas  
NJSLSA.R7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.  
RI.3.7. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in 
a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in 
order to build knowledge or to compare the approaches the authors take.  
RI.3.9 Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) the most important points and key details presented in two texts on the same 
topic.  



 

 

Range of Reading and Level of Text Complexity  
NJSLSA.R10 Read and comprehend complex literary and informational texts independently and 
proficiently with scaffolding as needed.  
*RI.3.10. By the end of the year, read and comprehend literary nonfiction (see Appendix A) at grade level 
text-complexity (see Appendix A) or above, with scaffolding as needed.  
Writing  
Production and Distribution of Writing  
NJSLSA.W4 Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
W.3.4. With guidance and support from adults, produce writing in which the development and 
organization are appropriate to task and purpose. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.)  

 



 

 

Research to Build and Present Knowledge  
NJSLSA.W7 Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation.  
W.3.7. Conduct short research projects that build knowledge about a topic.  
NJSLSA.W8 Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 
W.3.8. Recall information from experiences or gather information from print and digital sources; take 
brief notes on sources and sort evidence into provided categories. Range of Writing  
NJSLSA.W10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, 
and audiences.  
W.3.10. Write routinely over extended time frames (time for research, reflection, 
metacognition/selfcorrection and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline- specific tasks, purposes, and audiences.  
Speaking and Listening  
Comprehension and Collaboration  
NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and  
collaborations with diverse partners, building on others’ ideas and expressing their own clearly 
and persuasively.  
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacherled) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing 
their own clearly.  
NJSLSA.SL2 Integrate and evaluate information presented in diverse media and formats, 
including visually, quantitatively, and orally.  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in 
diverse media and formats, including visually, quantitatively, and orally.  
NJSLSA.SL3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and 
detail.  
Presentation of Knowledge and Ideas  
NJSLSA.SL4 Present information, findings, and supporting evidence such that listeners can 
follow the line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at an understandable pace.  
NJSLSA.SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate.  
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.  
Copyright © State of New Jersey, 1996 - 2016.  

  
Essential Questions  

  
Enduring Understanding  



 

 

 

1. How can I use all that I know about nonfiction reading 
and writing in order to launch a research inquiry about 
the factors that shape life in different countries?  

2. How can I think critically about the reasons that texts 
offer contrasting information?  

3. How do readers use information gained from texts to 
build understanding of the topics in other content 
areas?  

Information gained through reading 
informational texts helps us to become 
experts in content areas.  

  
Suggested Activities  
Session 7  
Teaching Point:  
- When researchers compare and contrast, they don’t just nam e similarities and differences. They also  
think, talk, and write about why and how these might be signific ant  
Teaching/ Active Engagement:  
- Guide students in an inquiry with the examination of all the su bgenres of Folktales and Fairy Tales  
- Create a chart of the features to serve as a resource  
- Model your thinking so students can see and hear you thinkin g about the texts in terms of their defining  
characteristics, lessons of the stories, and gleaning information  about a culture from a piece of literature  
Link:  
- Students should meet in their groups to read stories.   
- Provide students with folktales from countries they have studi ed  
Conferring and Small Group work:  
-Guide students to read traditional literature through the lens of  culture, as a way to learn about the  
country 
Share:  
- As a class create a “Lenses to Use While Reading Folktales t o Learn More about Culture” chart  
- Ask students to compare and contrast multiple versions of the 
- What it means to be a truly global citizen  
See Teacher Notes  

 same tale, from different countries  

  
Evaluation / Assessment  
Evaluation/Assessment  
Formative: Other: Teacher Observation  
- Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

 



 

 

  
Resources  
www.heinemann.com (see p.xv to access digital resources)  

  
 21st Century Skills  

  
Teacher Notes  
Session 7  
-This bend will take more than 1 day to complete  
-Gather a read aloud from each of the subgenres  
-For the final celebration, you might hold a fair where each student prepares some visuals and creates a 
booth, ready to talk to passersby about the country they have studied – about the land, the people, and 
the cultures.  
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